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ABSTRACT 
English language teaching, over the last centaury, has witnessed an 
influx of interdisciplinary researches in terms of language theories 
regarding approaches, methods, curriculum design, material productions, 
language learning strategies, and testing. These theories have often tried 
to redefine and reinvestigate the nature of language and have also 
questioned the how and what of language teaching. Yet, the teaching of 
language remains an involving innumerable variable. 
The present research is concerned about the language -literature 
controversy in ELT in India. It also investigates whether literature can be 
used in language classroom. ELT in India as old as the emergence and 
establishment of the East India Company. It can be traced back to 1700 
centaury in the form of the existence of some English schools for the 
children of soldiers and also in the form of the availability of a bilingual 
(English-Bangla) textbook produced in India in 1789. ELT got an official 
approval in 1835 through Macaulay's Minute. 
In this phase, ELT in India depended mostly on the available G-T 
Method. In the name of standard language model, ELT had to use he 
available plethora of English literary texts. Hence in this phase, the 
teaching of language meant teaching of literature. This phenomenon 
continued for a long period of time, with the series of language teaching 
methods like Reform Method, Audio Lingual Method in the US, the Oral 
Situation Method in UK. Later, the concept of ESP emerged and the 
teaching of language started to be differentiated with the teaching of 
literature. With these, there came a shift in focus, first from morpho-
syntactic items to situations and then to language functions for the sake of 
communication. Such changes and shifts in approaches, and methods and 
materials generated a widening rift between language and literature and 
divided the English departments in two groups. Today we see that the 
British literary texts have either been removed or replaced by the Indian 
English literary texts in the English language courses in India. 
The present study, therefore, investigates whether the presence of 
literary texts in language courses have contributed in achieving the course 
target. It also takes into consideration all the major issues around which 
language literature controversy hinge. Issues like to what extent can 
literature be used to teach language, to what extent does literature 
facilitate language-learning process, the compatibility and relationship 
between literature and language and the kind of materials suited for 
language teaching has been looked into in this research. 
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The research focuses on the language -literature controversy and 
the use of literature in language teaching. The language-literature 
controversy is assessed through an empirical study of the use of literature 
in language teaching at the senior secondary level at Aligarh Muslim 
University, (AMU) Aligarh. The study analyzes the present day scenario^ 
in Aligarh Muslim University and examines if there has been any changes 
in the standards of English teaching in the country after the language-
literature controversy. The main objective of the different study groups, 
research committees, and scholarly works has been to improve the 
teaching and learning processes that takes place in the ESL classroom. To 
find answers of the study, a variety of data collection methods were 
utilized. The study articulates issues related to pedagogy with regard to 
the use of literature in the language classroom. With responses from both 
the learners and the teachers, this study yields definitive answers, which 
offers insights worthy of our attention. 
The study explores the possibility of a coalition between language 
and literature teaching in the context of an Indian ESL classroom. The 
study looks at the possibility of establishing a bridge between the two 
different aspects of English teaching by looking for a theoretical 
hypothesis._)An objective analysis of the issue or controversy indicates 
that both the sides are basically targeted towards improving the language 
skills of the students. On the basis of these postulations, it might be 
possible to hypothesize that if the two are combined it might be possible 
to arrive at a fusion of the two approaches. The new approach arising out 
of the combination of the two distinct approaches would be one that 
would have the best of both the methods that is, perfect synthesis of thesis 
and antithesis. The meeting of the two would be able to bring out a more 
learner-centered teaching technique that would be able to help students 
better. The resultant fusion would enable the teacher to haul up the rich 
language resources offered by literature and at the same time ensure that 
the linguistic components are in place. In addition, the combination 
would be able to capture the attention of the learners and inspire them to a 
more active interest in their language classes, which would be more than 
just grammar classes. 
The present study is divided into five chapters. Chapter One 
introduces the problem statement, the framework of the study and 
describes the specific problem addressed in the study as well as design 
components. This chapter also provides a brief history on English 
language teaching in India. In this chapter, a discussion of the present 
scenario with reference to the language versus literature debate is made 
along with the exploration of possible meeting grounds between language 
and literature. It also introduces the problems associated with ESL 
scenario in the country and how the students are expected to acquire a 
working knowledge of English that could be used at the time of the 
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intermediate examinations within a period of six years of the high school 
course. 
Chapter Two presents a review of literature and relevant research 
associated with the problem addressed in this study. The theoretical 
background, which is relevant to the research, is provided in this chapter. 
By delving into the historical aspect of English language teaching, the 
necessary background and historical aspect of English language teaching 
which is essential for the research is provided here. This chapter identifies 
the type of students as well as the approach that is taken to learn English 
and at the same time highlight and understand the problems at hand. 
Chapter Three defines what literature and language is, the 
relationship between them, the role of literature in the language 
classroom. It also viewed the historic separation between the study of 
language and the study of literature, which eventually led to the use of 
literary texts in the language classroom and the study of literature, which 
has led to the use of literary texts in the language classroom. The use of 
literary texts can be a powerful pedagogic tool. The chapter provides a 
rationale for an integrated approach to teaching literature in the language 
classroom based on the premise that literature is language and language 
can indeed be literary. 
Chapter Four contains an analysis of the data and presentation of 
the results and explores the findings of a survey of the use of literature in 
language teaching in schools and higher education institutions in Aligarh 
Muslim University. The data (teacher's views on the use of literature in 
the language classroom and learner's views on the use of literature in the 
language classroom) has been taken from the teachers as well as the 
students from Aligarh Muslim University and is analyzed. 
The conclusion or Chapter Five offers a summary and discussion 
of the researcher's findings, implications for practice, limitations and 
suggestions. 
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INTRODUCTION 
1.1 Background to the Study 
The teaching of Enghsh in India can be traced back to the 
seventeenth century, starting with the work carried out by avid 
Christian missionaries eager to spread the Gospel. British East India 
Company initiated the systematic and institutionalized teaching of 
English in 1700 AD. By virtue of its connection with the British 
Parliament; the Company was made responsible for starting and 
running schools for Indians under its jurisdiction. The first official 
action in this regard was the passing of the Charter Act of 1813, 
which directed the company to set a system to formally educate 
Indians. The move was favoured by the Company shareholders as the 
entire setup promised to create a cheap source of clerical staff for 
carrying out company activities The process of producing English-
knowing bilinguals in India began with the Minute of 1835, which 
officially endorsed T.B. Macaulay's goal of forming "a class who may 
be interpreters between us and the millions whom we govern - a 
class of persons, Indians in blood and colour, but English in taste, in 
opinion, in morals and in intellect" (Kachru 1983, p. 22}. 
Initially, when India achieved her independence there was a 
lot of controversy over the use of English language. For some time it 
appeared as though the English language would not continue to 
occupy the privileged position it enjoyed under British colonial. 
However, over a period of time, the advantages of learning and using 
the English language was gauged. In 1950, the constitution of India 
envisaged Hindi as the official language and the English was to 
continue for 15 years from the date adoption of the constitution. 
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However, this was strongly opposed by the southern states .as a 
result of which the official language act of 1963 recommended the 
continued use of English for an indefinite period. Moreover, the 
Indian Education Commission [1964-66] recommended the 
continuance of English in the interest of national integration and for 
higher academic work. By early twentieth century; English became 
the official and academic language of India. However, there was an 
important distinction between English and the vernacular languages. 
While English was reserved for the upper social sections, the lower 
sections used vernacular languages. 
While there is no denying the fact that English will continue as 
a national link language for some time to come, it is not completely 
free from problems. While the constitution urged the government to 
provide free and compulsory primary and secondary education, it 
decided to use vernacular medium and reserve English as a medium 
of instruction for higher education. The government's decisions led to 
widespread impact on the educational situation in the country. The 
differences in the medium of instruction led to further aggravation of 
the existing social and economical differences. The reasons are not 
far to seek as students who had access to schools with English as a 
medium of instruction were able to perform better while competing 
for technical or professional education as well as jobs in comparison 
to students educated in the vernacular medium as higher education 
used English as a medium of instruction in pursuance of 
governmental policy. As a result of these developments, students 
from regional medium schools faced considerable problems with 
learning English and the quality of English teaching has also suffered 
greatly. It would be appropriate to examine closely the nature of 
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English teaching in India since its inception to understand the 
problems associated with ELT and its dismal performance in the 
country even though the process began way back in the nineteenth 
century. 
1.2 Rationale for the Study 
With the advancement and new researches in linguistics and 
literary criticism, teaching of language and literature has been 
subjected to new perspectives. Many theories have been formulated 
regarding the nature of language and literature and questions have 
been raised as to whether literature can be used in the language 
classroom. Over the past few decades, the language-literature 
controversy has assumed a greater dimension particularly in the 
backdrop of ever developing ELT approaches. In the recent past, the 
teaching of English language has been pulled in two different 
directions by this controversy. Literary texts have been prescribed 
for language classes where non -native speakers learn English as a 
foreign language. It has to be seen whether such courses have proved 
successful in achieving their target. In some other instances only 
language texts have been strictly adhered to. In this case as well as 
the affectivity of such courses remains to be explored and evaluated. 
The main controversy is whether we can use literature in 
language classroom. There was a time when literature was accorded 
a high prestige in language study and it was assumed that the actual 
process of learning would be facilitated by the presentation of poems, 
plays, and prose fictions. But today, literature hardly figures in 
language teaching programmes. On the other hand it can be argued 
that literature contributes nothing useful to the objectives of 
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language learning. Literature has no practical uses and so it is useless 
and hence what is the point of teaching it to learners who are 
learning the language only to meet academic and occupational needs? 
Students of history, engineering etc. will not benefit by reading 
poems like Paradise Lost. Therefore, there is no need of literature in 
courses designed to meet the demands of practical utility. Scholars 
who question the feasibility of such courses are Donald M Topping 
(1968) Chris Kennedy[1980] Blatchford(1974) Peter D Strevens 
(1978) and Keith Morrow (1977) . They feel that the language of 
literature is a potentially disrupting language. 
The purpose of the present study is to take into consideration 
the major issues around which language literature controversy 
hinges. Some of these research issues are: 
(l)How far is literature being used to teach language? 
(2) How far does literature facilitate language leaning process? 
(3) Are literature and language essentially divorced and 
incompatible or could there be meeting ground? 
(4) What kind of material is more suitable for English language 
classroom? 
The main aim of this work, therefore, is to focus on language -
literature controversy and the use of literature in language teaching. 
An attempt will be also made to empirically assess the use of 
literature at senior secondary level at Aligarh Muslim University, 
(AMU) Aligarh. 
1.3 Framework of the Study 
The study explores the possibility of a coalition between 
language and literature teaching in the context of an Indian ESL 
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classroom. The study looks at the possibility of establishing a bridge 
between the two different aspects of English teaching by looking for a 
theoretical hypothesis. An objective analysis of the issue or 
controversy will indicate that both the sides are basically targeted 
towards improving the language skills of the students. On the basis of 
these postulations, it might be possible to hypothesize that if the two 
are combined it might be possible to arrive at a fusion of the two 
approaches. The new approach arising out of the combination of the 
two distinct approaches would be one that would have the best of 
both the methods; a perfect synthesis of thesis and antithesis. The 
meeting of the two would be able to bring out a more learner-
cantered teaching technique that would be able to help students 
better. The resultant fusion would enable the teacher to haul up the 
rich language resources offered by literature and at the same time 
ensure that the linguistic components are in place. In addition, the 
combination would be able to capture the attention of the learners 
and inspire them to a more active interest in their language classes, 
which become more than just grammar classes. 
The study analyzes the present day scenario in Aligarh Muslim 
University and examines if there has been any changes in the 
standards of English teaching in the country after the language-
literature controversy. The main objective of the different study 
groups, research committees, and scholarly works has been to 
improve the teaching and learning processes that take place in the 
ESL classroom. 
The study explores the findings of a study of the use of 
literature in language teaching in schools and higher education 
institutions in Aligarh Muslim University. To find answers of the 
study, a variety of data collection methods were utilized. The study 
articulates pedagogical issues with regard to the use of literature in 
the language classroom. With responses from both the learners and 
the teachers, this study yields definitive answers, which offers 
insights worthy of our attention. 
1.4 Research Procedure and Tools Technique 
The teaching of language has largely been carried out through 
the study of literature. This approach was later changed due to the 
change in the needs of learners and because of the changing 
scenarios across the world for language teaching. Educators have 
been arguing as to whether literature actually helps in the teaching of 
language. The result was a rift between language and literature, 
which snowballed into a crisis that threatened to eliminate literature 
completely from language teaching process. It must be noted that the 
controversy led to the development of new critical approaches to 
literature teaching, which in turn helped generate a greater interest 
in English literature in the ELT classroom. 
Thus it may be argued that by combining the language skills 
and the linguistic resources of literature, a better approach can be 
found to develop language skills in ESL students. The teaching of 
literature in the ESL classroom plays an important role in making the 
learning process an effective one. On the other hand, the supporters 
of conventional teaching practices argue otherwise. Literary critics' 
objection is that linguistics makes use of literature as data for making 
sociological, anthropological, and political statements and not for 
aesthetic appreciation of literature, which is the basic purpose of 
6 
literature. The supporters of conventional literature teaching also 
point to a serious defect in the procedures of stylistics. They say that 
the absence of any constraint on the way in which one moves from 
description to interpretation of the text results in a situation where 
any interpretation one puts forward is arbitrary. By making use of 
the language resources of literary texts, academicians like 
Widdowson tried to analyze the situation by taking into account the 
needs of the present day. If the study of literature were to be seen as 
a discourse with language use, as defined by Widdowson, the 
teaching of English language becomes more learner-oriented and 
based on the students' needs-analysis. 
The next question that arises is how the notion of literature as 
a discourse can be used as a tool for achieving the ESL objectives. For 
this purpose, it is imperative to determine the basic aim of an ESL 
program. The prime aim of ESL should be remembered so as to 
enable the student to acquire the level of proficiency that is necessary 
to function at different levels in the present day scenario. 
The study aims to formulate an ESL program keeping in mind 
the above-mentioned problems when setting up educational systems, 
planning curriculum, designing materials, and setting examinations. 
It also must be remembered that the teachers must understand how 
to present literature so that it's potential can be fully realized. 
1.5 Significance of tlie Study 
Today, with globalization and an increased emphasis on 
communication skills, a large number of people want to learn English 
as a functional language. However, today in contrast to the learners 
who undertook to learn English by studying literature, the same 
group of learners want to be able to use English as a language to 
carry out day-to-day activities and not just to read literary classics. 
Thus, in the light of the above developments, it becomes increasingly 
important to come up with a way of learning English effectively. 
1.6 Relevance of the Study 
The study analyzes the problems associated with ESL scenario 
in the country. The students are expected to acquire a working 
knowledge of English that could be used at the time of the 
intermediate examinations within a period of six years of the high 
school course. During the high school course the students are 
required to acquire a working knowledge of English that consists of 
just 2,500 essential words and later at the university level the same 
students are required to go through different literary texts ranging 
from Shakespeare to Lamb's essays and taking in Keats, Shelley, 
Wordsworth and a few other major poets. 
The study attempts to identify the approach that is taken to 
learn English and at the same time understand the problems at hand. 
The Indian schools and colleges come across two types of students -
students who come from established English medium schools and 
those who come from the vernacular medium. The texts that these 
students study is not suitable for teaching language skills as the 
textbook contains passages which are selected for their contest and 
not primarily selected for teaching language skills like development 
of reading skills and are devoid of text-based remedial language 
exercises. Moreover, it is not just the textbooks which are o{ concern. 
The teacher who teaches in the classroom is usually one who has 
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Studied for an M.A. in literature, which solely trains him for teaching 
English literature and the teacher remains largely unprepared to 
teach language. As a result, the teacher prefers to use the medium of 
lecture to that of dialogue for pedagogic purposes. With these 
drawbacks in mind, the teacher remains uninterested in preparing 
any kind of language-teaching materials, as the teacher has no formal 
training in this area. 
English literature teaching was considered to be same as 
English language teaching. But this is no more a valid approach in 
today's world where the needs of the students are different from 
those of the students in the past. In the past, it was felt that the 
learning of English literature would prepare the students for a career 
in the government sector. But with the passage of time the needs of 
the students have changed with that of the nation. Now more and 
more people are interested in learning the language as a means to 
conduct their daily activities. In the light of these developments, 
today, it is necessary for people from different jobs to be able to use 
English language for carrying out their work and research. 
1.7 The Organization of tlie Study 
The study is divided into five chapters. Chapter One introduces 
the problem statement, describes the specific problem addressed in 
the study as well as design components, and provides a brief history 
on English Language Teaching in India. In this chapter, a discussion of 
the present scenario with reference to the language versus literature 
debate has been made along with the exploration of possible meeting 
grounds between Language and literature. It also explores the use of 
literature in the language classroom. Chapter Two presents a review 
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of literature and relevant research associated with the problem 
addressed in this study. It also provides the theoretical background 
relevant to the study. This chapter also delves into the historical 
aspect of English language teaching. Chapter Three attempts to define 
what literature and language is the relationship between them, the 
role of literature in the language classroom. It also viewed the 
historic separation between the study of language and the study of 
literature, which eventually led to the use of literary texts in the 
language classroom. Chapter Four contains an analysis of the data 
and presentation of the results and explores the findings of a survey 
of the use of literature in language teaching in schools and higher 
education institutions in Aligarh Muslim University. The conclusion 
or Chapter Five offers a summary and discussion of the researcher's 
findings, implications for practice, and recommendations for future 
research. 
REFERENCE: 
Kachru, Braij [1984} The Indianization of English. English Language in 
India. Delhi:OUP. 
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LANGUAGE-LITERATURE CONTROVERSY 
English language education was introduced in India with the 
prime objective of developing a new set of officials or 'Babus' who 
would be able to carry out the administration of the country as 
representatives of the British rulers. The British Viceroy of that time, 
Lord Macaulay felt that there was a need to train such a set of officials 
who would act as interpreters between the colonial rulers and their 
subjects. At that time, the British rulers popularly believed that the 
effective way to ensure a better control over the colonies was to 
make them accept the British culture and tradition as being superior 
to their own culture. The colonial rulers hoped that educating the 
natives in British culture and thinking would make them more 
submissive to the foreign rule. Though English was introduced with 
the intention of establishing control over the local population, it later 
proved to be one of the factors behind the rise of the independence 
movement. Aparna Basu [1974], tracing the growth and development 
of education in India, observes that, "The English language, whatever 
its merit or defects as an educational instrument, was regarded as a 
common political bond. But for English education, there would have 
been no political progress in India." (Basu 1974:77) 
2.1 Historical Overview of ELT 
English as a language has attained greater importance in the 
world context. From being a language of the rulers it became an 
international link language. But things underwent a great change 
with the introduction of English education in India due to the 
emergence of an educated and politically active section among the 
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Indian population. The government of free India felt that the 
education of English in the country had to be modified to suit the 
changing world scenario. Over the years, English language has been 
able to assume greater importance due to its global reach and utility. 
Today, English is more widespread than ever due to its numerous 
roles. It was thought that teaching English language would enable the 
country to progress and emerge as a strong nation among the rest of 
the countries of the world. With this idea in mind, the government 
took up the issue of English language teaching and decided to revise 
the system of English language education in the country. 
The introduction of English education in India underwent a 
major change with the emergence of an educated and politically 
active section among the Indian population. The emergence of this 
new group of educated individuals contributed to the spread of 
science and technology in different parts of the country. The English 
language was seen as a means of getting employment and ensuring 
one's better future. 
In India, English has been around since the early 1700 AD, 
when the East India Company started trading and English 
missionaries first began their efforts. A large number of Christian 
schools imparting English education were set up by the early 1800s. 
The process of producing English-knowing bilinguals in India began 
with the Minute of 1835, which officially endorsed T.B. Macaulay's 
goal of forming "a class who may be interpreters between us and the 
millions whom we govern - a class of persons, Indians in blood and 
colour, but English in taste, in opinion, in morals and in intellect" 
(qtd. in Kachru 1983, p. 22). English became the official and academic 
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language of India by the early twentieth century. The rising of the 
nationalist movement in the 1920s brought some anti-English 
sentiment with it—even though the movement itself used English as 
its medium. English came to be the language of the legal system, 
higher education, pan-regional administrative network, science and 
technology, trade and commerce—either because the indigenous 
languages were not equipped for these roles and English provided 
with a convenient vocabulary, or because the use of English was 
considered prestigious and powerful. English gradually became a 
major tool for acquiring knowledge in sciences and the humanities. In 
the course of time, English was established firmly as the medium of 
instruction and administration. The English language became 
popular, because it opened paths to employment [NEB 1974: 406}. 
English of the subject Indians gradually became a widespread means 
of communication. It came to represent modernization and 
development, and, as a link language, it acquired intra-national roles 
over the years. 
However, things changed with the independence of India and 
the role of English in education and national life came under 
examination. It appeared that English would not continue to occupy 
the privileged position it enjoyed under the British. There was a lot of 
controversy over the status of English. But, over a period of time, it 
was felt that the use of English should continue. English, therefore, 
served two main purposes. Firstly, it provided a linguistic tool for the 
administrative cohesiveness of a multi-lingual country, and, secondly, 
it served as a language of wider international link communication. 
(Kachru 1986a: 8}. English functioned in the Indian socio-cultural 
context to perform roles relevant and appropriate to the social, 
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educational and administrative networl< of India [Kachru 1986a: 
111). English is used in both public and personal domains and its 
functions "extend far beyond those normally associated with an 
outside language, including the instrumental, the regulative, the 
interpersonal and the innovative, self-expressive function" (Kachru 
1986a: 37). 
The constitution framers thought that linguistic unity was a 
prerequisite for political and national unity. Thus, Hindi was 
designated by the constitution as the language of communication 
between and within the states. It was to replace English within 15 
years. The plan was that Hindi would be promoted so that it might 
express all parts of the "composite culture of India" [Spolsky 1978: 
56). However, due to the continuous opposition by many states in the 
south, this replacement was not politically possible. In 1967, a law 
was passed which allowed the use of both Hindi and English for all 
official purposes [Fasold 1984: 24). However, with the changing 
scenarios in the country and the rest of the world, English continued 
to be used. 
The primary purpose of the introduction of English language in 
India had been educational. But the new language, bringing with it a 
world of new ideas and facts became an agent of new political ideas. 
The situation that emerged after independence was that the focus 
should be on learning the English language as a means to acquiring 
knowledge and of carrying out the day-to-day activities. As English 
grew in popularity it bred elite completely out of touch with its own 
culture and languages. 
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Initially, English language teaching was carried out through the 
mode of language through literature. There was no distinction 
between English language teaching and literature teaching. However, 
after independence, the focus of English language teaching changed; 
it became a means of carrying out everyday functions. It is important 
to note that in most of the institutions, there was no focus on 
developing the language of students. Most of the students did not 
have a prior exposure to English language. The reason behind this 
was that most of them were educated in the local schools, where the 
medium of instruction was one of the regional languages. 
Moreover, in most of the educational institutions, the teaching 
of English was closely linked to the teaching of English literature. In 
fact, it can be safely said the study of English literature was 
considered equivalent to the English language teaching. In other 
words, there were no differences or distinction between teaching 
British literature and the teaching of English as a language. It was 
considered that the teaching of literature would ensure that learners 
acquired adequate language skills. Ramesh Mohan (1968) describes 
the situation graphically when he states that, "it was presumed that 
the study of the great works in English literature will automatically 
and imperceptibly provide for proficiency in the language, and even 
at the undergraduate level, until three or four decades ago, there 
were no separate courses in English Language." [1968:366] 
Interestingly, the English education was heavily based on 
classroom-learning and little attention was paid to the practical uses 
of language. The students were taught to appreciate the beauty of 
poems from the Romantic period but they were not taught to read 
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railway timetables and other real and authentic materials. The study 
of literature within such a framework was believed to have a general 
humanistic influence upon its readers, but literature was also seen as 
a document of social, historical, political or theological developments 
of an age. Language skills in this context would mean the ability to 
use the language in order to carry out daily activities. It was felt that 
the teaching of English literature would automatically result in the 
development of the learner's English language skills. In fact, a very 
popular misconception was that education in English literature was 
the equivalent of developing language skills in English. 
Lord Macaulay's Minutes of 1835 recommended the use of 
English as the official language of the government, education and 
development. Macaulay might have thought that the knowledge of 
English was essential for civilizing Indians; earlier generations might 
have thought that English was necessary for the shaping of character 
or the development of aesthetics, but the present generation was 
convinced that English was needed for mobility and for social and 
economic advancement. English is the language of opportunities 
because it takes one outside one's own community to places (within 
or outside India} where more opportunities are available for 
professional and economic growth. 
In many ways the changes that took place in India were similar 
to what has happened in different parts of the world. Thus, the 
chapter will evaluate ELT practices in different parts of the world. It 
would be helpful to arrive at the conclusion that in most places 
literature teaching is carried out without any focus on language skills. 
16 
The period around the 1960s witnessed a rise in the number of 
scientists, engineers, lawyers and other professionals who wanted to 
make use of English as a means of acquiring knowledge. An overview 
of the history of ELT reveals the manner in which the differences 
over the use of literature in the ESL classroom generated 
controversy. The opposition to the teaching of literature resulted in 
the formation of an alternative camp. In opposition to the exponents 
of literature, ELT experts continued to consider literature unfit for 
achieving the ELT objective. The controversy led to many debates 
and arguments about the merits of the respective approaches. 
However, the language-literature controversy also led to new 
developments like the production of linguistically inclined syllabus 
which focused on developing the learner's language skills by 
exposing him to language in real use rather than in literary use. 
With the rise in the demand for ESP from professionals, the 
demand for ESP materials increased. The professionals who wanted 
to acquire English language skills to advance their knowledge felt the 
need to learn language for functional purposes. It was believed that if 
these learners were given literary texts, it would be difficult for them 
to acquire language skills or any other linguistic skills. Educationists 
realized that ELT objectives could not be achieved through literary 
texts. The choice was between the traditional approach, which 
unified the teaching of literature and language and the new approach 
that separated language teaching as an independent discipline. 
Let us attempt to analyze the issues connected with the 
language literature debate by studying the approach initiated and 
introduced by the British colonial rulers. Lord Macaulay was a central 
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figure in the language debate as to which language[s) should be used 
as the medium of education in India. Before independence, English 
education did not focus on teaching language skills to students. 
Under the British system of education, the focus was on teaching 
English literature and not English as a language. The use of English by 
the colonial rulers led to the decline of the native languages like Urdu 
and Persian. It was expected that the study of English subject would 
be divided into two areas; namely English Literature and English 
Language and the two separate disciplines would be made to work 
side-by-side but not as a single unit. 
Moreover, we need to carefully study the situation prevailing 
during the pre-independence period in the area of English teaching. 
The teaching of English language was done only through the study of 
English literature. Many scholars of that time like Leech (1969: 2] felt 
that an education in English classics would not only make the student 
proficient in the use of rhetoric but also improve their language skills. 
The popular thought led to the teaching of English through literary 
texts. It was hoped that teaching literary texts would help students 
attain ELT aims. However, it did not happen as expected because it 
was found that most students were not able to develop language 
skills even after years of study. 
In support of the advocates of teaching language through 
language texts, the Education Commission (1968) said that a 
distinction had to be made between the teaching of English language 
and literature. With this objective it was decided to make use of 
literature texts for ELT purpose. The steps taken by the Education 
Commission lead to the widening of the rift between language and 
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literature. A shift occurred from a literature paradigm to language 
paradigm due to the change in the official policy. 
Thus, the focus changed from literary composition and critical 
appreciation to language usage. In other words, it may be said that 
the period saw a rise in the demand for ESP material due to the 
changes that were taking place in the country. The split that came in 
1960s witnessed numerous developments, some of which will be 
discussed in this chapter. While both the camps have been raising 
numerous points to prove their respective arguments, it must be 
noted that literature continues to be used in the ESL classroom in one 
form or the other. 
Literature teaching is carried out without any focus on 
language skills. In other words, the students of .English studied 
British literature without having a sound knowledge of the language. 
As a result, most of the students were found doing poorly in the study 
of English literature. Due to this, most of the students failed to use 
English in their day-to-day activities. The chapter intends to look at 
the factors that initiated the developments in English language 
teaching. An attempt will also be made to discuss the political and 
economic changes that were taking place around the world during 
the 1960s. The changes that took place in India were similar to what 
was happening in different parts of the world. 
After reviewing the historical background behind the debate, 
the study will look at the arguments that have been made by the 
different parties. The study will look at the arguments that support 
the use of English literature in the ELT classroom. In the next stage. 
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the study will examine the arguments that are raised in favour of 
teaching English as a language with a focus on its linguistic utility. By 
following such an approach, the study is expected to maintain 
objectivity and look neutrally at both sides of the debate. With strict 
neutrality the study would be able to understand the respective 
merits of the two approaches. 
2.2 Language- Literature controversy 
Literature can be a part of the ESL curriculum due to its ability 
to motivate students to learn the usages of language in different 
contexts. It was thought that teaching English literature would not 
only train the learners in the skillful use of rhetoric but also improve 
their language skills. Continuing with this tradition, English was 
taught through literary texts for almost a century and two decades in 
India with the hope of achieving the ELT objectives. However around 
1950s, recalls Imtiaz [2000:34], a divide occurred "resulting in the 
establishment of two pedagogical disciplines", literature teaching 
based on the principles of literary criticism and language teaching 
supported by linguistic insights. Thus, a heated controversy arose 
whether the traditional unified approach of teaching English should 
be followed or literature teaching and language teaching should be 
taught as two segregated pedagogical disciplines. 
Language texts that contain real life materials, like timetables, 
fail to hold the interest of the learners for long. Though learners of 
English are initially motivated, in course of time their motivation gets 
reduced. The reason for the fall in motivation levels of students is 
their realization that the targeted language skills are beyond their 
20 
reach. Suggestions were made that the ESP materials should be 
developed and used to attain ELT objectives. Scholars like Joanne 
Collie and Stephan Slater (1987), Susan Bassnett and Peter Grundy 
(1993), N. Brooks (1960) and Albert. H. Marckwardt[1978) favoured 
the traditional unified approach of teaching English, while ELT 
experts like Peter D. Stevens(1978) Keith Morrow[1977}, Prof. 
Blatchford [1974), Chris Kennedy(1980) and Donald M 
Topping(1968) propagated the idea of using ESP texts for the ELT 
purpose. 
In support of the tendentious preachers who advise the use of 
only language texts for language teaching purpose, the Education 
Commission of India (1964-66) stated that "a distinction has to be 
made between teaching of English as a skill and the teaching of 
literature" (cited in Sareen(1995:133).The Commission (1964-66) 
too also recommended the use of language texts for ELT purpose and 
in doing so it widened the rift between language and literature. A 
shift from literature paradigm occurred which led to the birth of ESP 
materials. 
The focus shifted from literary composition and critical 
appreciation in the words of Professor Peter D. Stevens, to (1978:6) 
"the demand for English for special purposes, that is to say... to meet 
the needs of scientists, engineers, lawyers and other people with very 
special though somewhat limited linguistic requirements." Further he 
maintains that with the changing world scenarios, there has been an 
unprecedented increase in the number of people who want to learn 
English as a functional language. However, he adds that in contrast to 
the learners of English a few decades ago who learnt English 
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language through the study of Hterary texts, these learners want to be 
able to use English as a language to carry out day to day activities and 
not to read English classics. He reiterates his statement by adding 
that most of the demand for English is of an extremely limited nature 
for which the study of literature is not appropriate. According to 
Stevens (1974) (quoted in Imtiaz 2000:45) "The teaching of English 
was automatically assumed to be part of a general education on the 
humanities, the arts side, with tacit assumption that the very best 
students would go forward and study English literature". Stevens' s 
views have found support from Blatchford (1974) and Donald M 
Topping (1968) who rejected literature in the language classroom on 
different grounds. Charles Blatchford (1974) opposes the teaching of 
literature on the grounds that literature teaching takes a lot of time 
out of the time that is allotted to language teaching in academies, he 
suggests that in most cases, very little in the curriculum is devoted to 
the study of languages .He adds that if the students were to take up 
literature study during the little time the students had for language 
skills, it would be a waste valuable resources allocated to ELT. 
According to him "the study of English literature is a luxury that 
cannot be indulged during the limited amount of time allocated to 
English." Linguists like M Topping(1968:95-97) demanded complete 
removal of literature from the ESL classroom because " Literature 
has no legitimate place in a second language program whose purpose 
is to teach language skills to cross section of students who are for 
preparing for studies or work in a variety of disciplines". He adds 
that reading of literature will have minimal impact on developing 
skills like speaking, listing or writing. Literary texts gradually came to 
be considered unfit for achieving the ELT objective with special 
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reference to those who needed very limited knowledge of English 
language. To quote Kennedy (1980:119), ESP has tried to suggest 
ways in which "problems of motivation, materials and methods" can 
be solved; still ESP has not been able to cope up with the problems 
that English language teachers have long been facing. Moreover, it 
has not at all been successful in overcoming all these problems 
related to ELT objectives completely. 
Keith Morrow (1977:58) suggested that ESP materials were 
authentic in comparison to literary texts, which were used for ELT 
purposes. He argued that authentic materials should be produced 
which would be replicas of real life situations, and where the learner 
could use language for communication purposes. By focusing on real 
life situations, these materials would be more effective in providing 
learners with the required language skills. 
By over emphasizing the authenticity of ESP materials, people like 
Morrow question the authenticity of literary texts when used for the 
ELT purpose. Favouring the ESP texts Morrow (1977:3) says, "An 
authentic text is a stretch of real language, produced by a real 
speaker or writer for a real audience and designed to convey a real 
message of some sort. In other words, it is not made up of text 
produced by an imaginary speaker or written for an imaginary 
audience and designed to practice specific language points rather 
than to convey real information." But authenticity of the former texts 
becomes doubtful, because they are useful in a very limited sense and 
their utility becomes redundant after a point of time. On the contrary, 
literature is timeless; for instance Shakespeare, Milton, Keats, 
Wordsworth etc. are remembered and read with interest till date. 
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This could be one of the reasons why in India Hterary texts constantly 
feature in English course books designed for English Language 
Teaching purpose. 
An overview of the history of ELT reveals the differences that 
resulted from the use of literature in the ESL classroom. The 
language-literature controversy led to new developments like the 
production of a more linguistically inclined syllabus that focused on 
language skills. It was believed that if learners were given literary 
texts, it would be difficult for them to acquire language/linguistic 
skills. However, it was felt that ELT objectives could not be achieved 
through literary texts and that the situation was even more serious in 
the case of professionals who needed English for limited purposes 
only. 
ESP materials faced a number of problems, which may not be 
the case with literary texts. Authentic ESP materials have a very short 
life as they are largely based on certain contexts of real life situations. 
ESP materials may be very effective in the immediate situation, but 
they lose their relevance in due course of time. When the ESP 
materials lose their relevance, they lose their effectiveness too. This 
problem hardly ever arises in the case of literary texts, as literature is 
not bound by the limits of time. In other words, literature may be said 
to be timeless as far as its relevance is concerned. 
It was also noticed that students who came from a non-literary 
background found the literary texts to be difficult as well as 
uninteresting and dull. It was feared that pro-literature approach 
would make the learners develop a negative attitude to the subject. 
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Moreover, it was found that materials, which had been specially 
developed for language teaching purposes had numerous advantages. 
ESP materials like airline timetable, advertisements, newspaper or 
magazine articles, pamphlets, cartoons, and forms are undistorted 
and give the learners an opportunity to use language in real life 
situations. Besides, it is to be noted that these materials can easily be 
used in the classroom very effectively. 
John Munro (1983), Gonnzalez, Ann. [1985) and Prodomou, 
Luke. (1985) came with the notion that the teaching of literature in 
the language classroom has its advantages because it provided the 
learners with an ideal model of language. It also gave the learners a 
chance to experience the language at a more personal level. There 
have been another suggestions by Coolie and Slater (1987:3) that ESP 
materials like "timetables ,city plans ,forms pamphlets, cartoons 
,advertisements, newspaper or magazine articles" can be used for the 
main teaching material in the classroom while literary texts can be 
used as supplementary materials. But it is important to remember 
that literature functions as an independent entity due to its ability to 
show different ways in which language can be used. Contrary to 
Slater's idea, Sandra Mckay (1986:198) said that literature can 
function as an independent means of language learning without being 
made secondary because "literature does have a place in ESL 
curriculum. For many students, literature can provide a key role to 
motivating them to read in English. For all students, literature is an 
ideal vehicle for illustrating language use" 
William Moulton (1961:49) prepared a report in which he laid 
down the basis on which language teaching was to be carried out. He 
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suggested that the focus should be on teaching the language and not 
about language. The focus was to be on the way language was used 
and not on the rules governing it. The suggested approach advocated 
the use of teaching methods that concentrated on developing the skill 
of language use among students. Under this method, students were 
freed from having to study about language. 
Literature can be a part of the ESL curriculum due to its ability to 
motivate students to learn the usages of language in different 
contexts. Language texts, which contain real situation materials, fail 
to hold the interest of the learners for long. The reason for the fall in 
motivation levels of the students is their realization that the targeted 
language skills are beyond their reach. 
Other scholars like Bassnett (1993:9) felt that the primary 
focus should be on developing writing skills. She felt that writing 
skills should be given more importance over speaking as writing 
involved speaking as well. However, one problem with Bassnett's 
theory was that even though literary masterpieces offer greater 
exposure to language usage, they are still unfit for the language 
classroom. The students who want to acquire language skills in 
English may not be able to understand complex usages that occur in 
literary texts. The complexity of the literary text, like that of a poem, 
may dissuade learners from continuing their learning. 
Another area that draws attention during the discussion of the 
language literature controversy is the issue of cultural context of the 
literary texts. It has been suggested that the cultural context of the 
literary texts played an important part in their understanding and 
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analysis. Arna S. Harris and Allan C. Harris (1967) have also 
emphasized the significance of the cultural context in the study of 
literature and have come up with a two-part bibliography of literary 
texts according to the difficulty levels of the students. They have 
provided five kinds of information about each work: the 
chronological period of the work, the geographic area in which the 
work is set, the type of life that is described, the social stratification, 
and the major theme or points to be remembered within the work 
Arna S Harris and Allan S Harris [1967:53} say that literary 
texts can be divided on the basis of their cultural contexts. They 
divided their selection into the following categories according to the 
level of the difficulty of the literary text. The difficulty level is based 
on vocabulary usage and other factors. The divisions consisted of: 
a) low intermediate level 
b) intermediate level 
c) high intermediate level 
d) low advanced level 
e) advanced level 
They also suggest that the teacher may examine the level of 
students and determine whether the students would be able to 
comprehend the text in terms of social, political, and economic 
factors. If proper selection of the materials were made, then it would 
be possible to make use of literary texts, to provide language skills to 
intermediate students. Thus, Arna S Harris and Allan C. Harris argued 
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that the Hterature should not be removed from the language 
classroom merely because literary texts of classics would not be 
understandable to the students. They suggest that exposing the 
students to selected texts would help the students develop the 
targeted language skills and comprehension ability. 
A better understanding of language literature controversy 
issue can be reached through the analysis of the discussion initiated 
by John F. Povey (1967, 1979) at the TESOL convention in 1967. At 
the meeting Povey said that it was important to clearly define the 
exact position of literature in the English classroom. He added that 
literature was the most expressive form of language but it was 
important to understand the exact nature of the issue. Povey said that 
the present teaching practices might be suitable for the native 
learners and easy for them to follow what was taught in the 
classroom as the learners had sufficient language skills to study 
literature. 
However, the same method might not be effective for the 
foreign students as they clearly lacked sufficient training in language 
skills that would enable them to carry out literary studies in English. 
Povey also studied the work done by Prof. Donald Bowen in India and 
found that in most of the countries where English was taught as a 
second language, most of students were unable to develop adequate 
language skills. Povey (1967) said that the poor language skills of the 
learners could be related to the teaching of English classics without 
any focus on the language skills required. He suggested the following 
use of literature in the context of the language: 
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1. Literature will extend the language skills of the learners by 
introducing them to vocabulary and syntax usage. 
2. Literature would enable the non-native learner to get 
acquainted with the culture associated with English as a 
language. This would make it possible for the students to 
become familiar with the cultural input that goes into the 
creation of literary texts. 
3. Literature would give one insight into human life and helps one 
know more about oneself. 
4. Literature may be beneficial to some of the exceptional 
students who may want to pursue their own literary pursuits. 
Ultimately, the complexity of the literary text must be cited as a 
reason for not taking literary texts for language teaching. Literary 
texts are a good source of classroom activities as they function as a 
source of motivation for the learners by appealing to their emotions. 
Literary texts enable the learners to get personally involved in the 
learning process. He says that an important point is that a study of 
the literary texts gives an insight into the culture in which the text 
was created. By becoming familiar with the culture the students 
would begin to get insights into making meaning of literary texts by 
studying the language closely. 
However, one important factor to be remembered is that most 
of the students under discussion so far are those who focus on getting 
a degree in English. As previously discussed, increasingly there are 
other learners who desire to acquire language skills in order to carry 
out day-to-day activities. These learners who wish to learn language 
for functional purposes include professionals like lawyers, engineers, 
29 
scientists, and business managers. It can be said that there are many 
who wish to get language skills to further their own knowledge of 
specialized areas of knowledge. In such a situation the question that 
needs to be analyzed is whether or not literary texts would be 
effective in imparting language skills to them. 
While the needs of learners who wish to learn English language 
for specific functions creates problem in ELT context, it might seem 
that removal of literary texts from the curriculum might be the 
answer to the problem. But this feeling has led to more problems. 
New problems have arisen in many parts of the world where 
students are trying to get a degree in English. The problem is that 
while most of these students lack language skills they are required to 
study considerable literary texts as a part of the curriculum. Since the 
students are found lacking language skills, there has been an increase 
in the introduction of ESP material as a replacement for literary texts. 
There are many problems associated with such a change in the 
curriculum because ESP material is not a substitute for literary texts. 
The reason behind the introduction of ESP material was related 
to the belief that literature dealt with general or universal subjects. It 
was also believed that this tendency of literature leads to 
ineffectiveness in teaching language skills in the English language 
classroom. Many ELT experts felt that literature dealt with universal 
themes like war, hatred, destruction, passion, and creation, which 
made it inefficient in practical usefulness. The lack of focus made 
literary texts meaningless for those who wanted to acquire language 
skills for occupational or functional purposes. With the advancement 
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of technical education, English was largely seen as a means to 
develop one's knowledge and as a tool for communication. 
Many ELT experts believed that the language that was used in 
literature was one that did not always conformed to the general 
standards of usage. It was for this reason considered to be 
unacceptable for pedagogic purposes in the ESL classrooms. Some 
ELT experts believed that a 'purpose-specific language' must be used 
in the ESL classroom for those learners who come from different 
disciplines like science, medicine, engineering, and commerce. The 
logic behind this argument was that these learners acquired language 
skills more effectively from linguistic and purpose-specific input 
given in the ESL classroom. On the other hand if the students were to 
teach literary texts with the view to developing their language skills 
the entire pedagogy would be a failure. 
By focusing on the specific language needs of a particular set of 
learners it would be possible to develop a particular teaching 
curriculum that would take care of the specific language needs of the 
learners. The adoption of this pedagogy would make the entire 
teaching experience effective and efficient. By making the pedagogy 
purpose-specific, the learners who have little or no exposure to 
literature would not be baffled by the intricacies of a language that 
they are struggling to learn. 
However, it should also be noted that while using a purpose-
specific approach, certain problems crops up. For example, it may be 
argued that the use of literary texts may be beneficial to the students 
in the long run but the fact that literary texts contain complex 
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language usage may help the students to understand the subtle 
nuances of language better. Besides, it may also be said that the use 
of literary texts would serve as a refreshing break for the learners 
who were regularly exposed to the materials that were specific to 
their areas of study. By being different from the other mandatory and 
more important subjects, language classes that used literary texts 
could become a source of inspiration for the learners. Literary texts 
in the language classroom could get the students to be more involved 
in the learning process and thus ensure that language skills were 
learnt effectively and efficiently. 
2.3 Literature Texts in tlie Language Classroom 
While analyzing the issues that emerged on studying the 
language-literature controversy, one issue that came up was the 
problems faced by the teachers of English. The problem that arose 
before the ESP teachers in the ESL classroom was with regard to 
their area of specialization and general expertise. Teachers, 
especially those teaching ESP, faced problems when they came face-
to-face with problems beyond their area of expertise in the ESL 
classroom. For instance, an engineer is generally expected to have 
expertise in one's own specialized area of knowledge. Similarly, a 
doctor must have specialized knowledge of the human body. Based 
on the same reasoning, since ESP is an extension or specialization of 
literature itself, it may be logical to expect the ESP teacher to be an 
expert in English literature also. As long as the subject of study 
remained within the realm of English language, things were under 
control but problems occurred when ESP teachers were expected to 
teach science to students. The ESP teachers might be experts in the 
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English language but the same cannot be said about their expertise in 
the science subject. It may be suggested that ESP teachers should 
initiate some learning in science or commerce as the ESP materials 
were based on topics connected with those subjects the learners 
were mainly focusing on. There were problems with such a 
suggestion as ESP teachers were not in any way trained to teach 
other subjects. They were not experts in subjects other than English. 
The general conception was that English language and 
literature were considered to be one and the same. However, this was 
not the case. In the light of the aforementioned developments in the 
field of ELT it would be better if ESP teachers were not expected to 
have an expertise in literature. However, it would also be beneficial 
to have suitable components drawn from literary texts so as to help 
the ESP teachers achieve their ELT objectives by enabling the 
teachers to have access to resources that literary texts have to offer. 
On the other hand, if the ESP teachers chose not to use literary 
texts in the language classroom, then they might face a different 
problem as far as the question of language resources was concerned. 
By doing away with literature in the ESP curriculum, the ESP/EAP 
teachers may be forced to approach other subject experts for help, as 
they have no prior training in the subjects like science, engineering, 
or robotics. The other subject experts helping the ESP teachers may 
find the entire exercise to be time-consuming and futile, especially in 
the academic year when time is limited. Another advantage of using 
literary texts is that these texts can be easily handled by the ESP 
teachers themselves without any assistance. 
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Speaking about time, many ESP teachers find that managing 
time is a serious problem while dealing with the ESL classroom. In 
many of the academic institutions, English language classrooms are 
given the least priority in comparison to the more important subjects 
like computers or biology. This leads to a situation where the 
language classes are scheduled for the afternoon sessions after busy 
and tiring forenoons. In such a scenario, it has been found that by the 
time the English language began, the students had been completely 
exhausted and lost interest in taking up language learning. As a result 
their motivational and interest levels became very low. This finally 
led to the students' inability to acquire language skills, which 
otherwise would have been beneficial in their pursuit of knowledge. 
A suggestion may then be made to change the timing of the language 
classes to a more suitable part of the day. But the problem with the 
suggestion is that it is too much to expect that a change in the 
timetable would make ESP materials interesting and effective. 
Talking about time brings up another point that needs to be 
discussed before going any further in the analysis of the language-
literature controversy. One of the points raised by Prof. Blatchford 
(1974) against the use of literary texts in the ESL classroom is that 
the study of literature is a "luxury" that cannot be indulged in a 
situation when the time allotted for English language education is 
limited. He expressed his view that the study of literature for "sheer 
pleasure" was not useful as it failed to help the learners to get 
language skills. The problem that has been identified by Prof. 
Blatchford may be solved through a judicious selection of 
appropriate material that would help in teaching language skills. 
Selecting and choosing the right materials from different literary 
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texts will allow the learners to acquire language skills while make the 
teaching process easier for the ESP teachers also. 
Another demerit of using literary text in the language 
classroom is that literature is too de-contextualized to be used in the 
ELT classroom. However, there are certain problems with the 
argument as it can be said that a literary text is created in a specific 
context and its meaning can be fixed on the basis of the context in 
which it is read. For example, Robinson Crusoe can be read as an 
adventure story or economic treatise on the basis of the context in 
which the reading is done. The text can be contextualized according 
to the needs of the readers. While some readers may read the novel 
for the sake of the story, others, for instance commerce students, may 
be using the same for understanding the nuances behind the 
functioning of an economic system. For the same reason as cited 
above, experts like Brumfit and Carter (1986) feel that a literary text 
is an authentic piece in which "real" language is used and is capable 
of supporting a discussion and exploration of language. 
An appropriate selection of the literary text would be an ideal 
source of inspiration for students as it can make it possible for the 
students to carry out an analysis of language composition in a specific 
context. This would make the student more confident of being able to 
use language in various contexts and give them adequate exposure to 
the different ways in which language can be used in a manner 
appropriate to the contexts. By giving them real examples of language 
use in different contexts the students would be to understand the 
different ways in which the language can be used. Moreover, by 
understanding the different contexts and situations the student will 
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learn to make meaning out of a study of the language used in literary 
texts. 
While there is no denying the fact that literary texts are useful 
in the ESL classroom, problems arise when claims are made about 
the supremacy of the literary texts over ESP materials. It has been 
repeatedly pointed out that literary texts are superior to ESP 
materials as they are able to provide "cultural" values which ESP 
materials are unable to. This particular claim has to be analyzed in 
the light of the present scenario as well as from a historical 
perspective. When Macaulay [1835) introduced English education in 
India, it was pointed out that, English education would give the native 
population education in western culture. But in the present scenario 
the focus has shifted from imparting cultural education to language 
skills. In other words, it can be said that the emphasis today is on the 
functional aspect of language and not on the aesthetic aspect of 
English language. While saying so, this study does not in any way try 
to suggest that the aesthetic aspect of literature is not important. The 
focus is more on the utilitarian aspect of English language and what it 
can provide its learners rather than on the enjoyment it can give its 
readers. In most cases, where English language education is carried 
out, the emphasis is on language skills except in the universities that 
provide advanced courses in English literature. Thus, it may be said 
that these days the focus is more on acquiring language skills than on 
literary appreciation. 
An important factor that comes up during the analysis of the 
literature-language debate is the issue of translations of English 
literary works with regard to the ESL and EFL programme. It is to be 
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noted that at this point of the study it would be imperative to lool< at 
the issue of translations due to their crucial role in potential language 
teaching. 
Initially, it may seem that translations of English literary works 
have little to do with the proceedings of the ELT classrooms. The 
issue can be understood better if we were to look at the issue of the 
selection of the appropriate material that would be of greater 
interest. At different times, it has been found that most ESP teachers 
face problems while selecting materials for the ESP classroom. 
It has been suggested that an analysis of the English literary 
texts that are translated into foreign languages gives an indication of 
the reading interests of the readers in that country. Such information 
would be of great help in determining what literary texts are to be 
selected for use in the ESL classroom. 
To highlight the importance of the study of translations of 
English texts, it is important to look at the publishing details of the 
texts. For example, not all of Ernest Hemingway's work was taken up 
for translation. The fact that only those texts are chosen for 
translation helps in understanding what texts the readers are 
interested in reading. Thus, it can be inferred that there are certain 
factors that readers look for in translations of English literary works 
and that this information can be used to determine which literary 
texts might be interesting and helpful in the ESL classroom. 
Marckwardt (1978) dealt with the notion of translated literary texts 
being more helpful and interesting (1978: 44). 
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Marckwardt cites a particular case to prove his hypothesis. He 
tells about how a certain book called Babbit by the famous author 
Sinclair Lewis which was selected for translation while another 
called Arrowsmith was not taken up for translation. However, a 
drawback of Marckwardt's argument is that it subtly implies that ESP 
texts fail to provide any suggestions that can help in determining 
what would be suitable for the ESL classroom. 
2.4 Restoration of the Controversy 
A critical analysis of the arguments of the two sides enables us 
to look at the views of the two schools of thought together. It can be 
found that the rigid stands taken by the two camps are not helpful in 
solving the problems faced by the students in the language 
classrooms. We need to understand that the main focus of the 
pedagogy is to provide greater help to students in acquiring language 
skills, whether it be through the study of literary texts or ESP 
materials. Both ESP and literature have different unique qualities that 
make it effective in language education. While literature offers the 
wealth of language usage, ESP provides an effective language learning 
pedagogy. A break up between the two sides can only result in the 
loss of the learners. 
An important point to be remembered is that both language 
and literature are part of the same body which is called discourse. 
The particular relation between the two branches must be 
understood by anyone who deals with either of them. By rejecting the 
other views constantly, both ELT and literature experts fail to find 
answers to the problems faced by the students in the language 
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classroom. With this aim in mind it is important to find if it is possible 
to have an area of common agreement between the two distinct 
camps. 
The objective of finding an area of compromise between the 
two is not easy in the face of the opposition between the two sides. A 
cursory look at the arguments by both sides on a particular argument 
will illustrate the point. Both the sides continue to counter the 
arguments put forward by the other endlessly. 
In the face of stern opposition among the proponents of the 
two camps, it is only natural that each side would take a rigid stance 
in reaction to the stand taken by the other side. In opposition to the 
idea expressed by some supporters of literature, Widdowson (1984) 
says that the basis of language learning lies in the meaning-making 
process that takes place on the part of the students while they are 
engaged in the learning process. He says that the essential process 
that takes place during the meaning-making process is a discourse 
that enables the students to make sense. This discourse is crucial to 
the language learning process as it is the basis on which pedagogy 
should be based so as to enable the students to acquire language 
skills. 
To explain Widdowson's argument, it would be helpful to look 
at what happens in the language classroom with special focus on the 
above points raised. The class normally starts with speaking and 
eventually proceeds onto reading or writing skills. The process is 
similar to what happens in real life situations. A person first listens to 
a conversation and then tries to make sense of the utterances before 
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reasoning and coming up with a suitable response. The same process 
taices place in the language classroom when students are introduced 
to a literary text. The learners make efforts to concentrate upon the 
details that are provided by the text, which results in the learners' 
trying to make sense of the text. The process of making sense of the 
details of the text results in the meaning-making process in the 
learners. The reason behind the effective meaning-making process is 
that the learners begin to make inferences from the details given in 
the text. Thus, it can be safely assumed that literary texts have an 
important relevance in the ESL classroom. 
A complete removal of literary texts from the ELT curriculum 
may result in a serious drawback to achieve ELT objectives. One of 
the reasons behind the complete rejection of literary texts is that ESP 
materials alone cannot ensure the correct imparting of language 
skills. One of the reasons cited for the removal of literary texts is the 
inability of literary texts to train students with adequate language 
skills. But it would not be fair to judge the effectiveness of literary 
texts in the ESL classroom on the basis of the students' inability to 
master the language skills in the areas of reading, writing, speaking, 
and listening. There are several factors like faulty system of 
examinations, lack of teaching aids, incompetent teachers, and 
various other factors that may be responsible for the failure oi the 
students. Another factor behind the students' failure could be the 
standards applied in English teaching across the country. The central 
government accepted that English education should be provided in 
schools but it has been left to the respective state governments to 
decide when the education was to be started. As a result there is a 
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wide discrepancy in the manner in wiiich English is taught in many 
parts of India. 
Language is a communication tool used by an individual to 
express one's thought to others. In the same way, literature is a 
means of communication for the writer and the reader. The reader 
reads the text and begins to get emotionally involved and takes active 
part in the meaning -making process of the language education. The 
meaning-making process involves the reception of information, 
analyzing it, and making suitable response to it. Similarly, when 
students are introduced to a literary text, they make use of their 
knowledge of general language [that has been acqi^ired in the 
classroom) to understand the complex language that has been 
incorporated in the literary text. Language taught in the classroom 
essentially consists of the speech that is used in day-to-day life and 
the language that is used in creating literary texts. Both have 
differences between them as they are generally used in different 
contexts, which sometimes may alter the meaning of even the same 
set of words. 
However, Brumfit and Carter [1988:6} feel that all qualities of 
language can be found in literature without fail and therefore it is not 
important to exclude literature in the ESL classroom. They even 
suggested that a usage like oxymoron is a regular feature of a 
language and not the prerogative of literature. They say that 
literature is dependent on the extensive resources of language and 
therefore language components are enough for ESP curriculum. But 
at the same time, it is helpful to remember that to question the 
usefulness of one over the other would be to ask questions of a 
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never-ending nature. In this context it would be easier to remember 
that both play a mutually interdependent relationship for continuing 
their existence. Both are essential for one another and in turn 
complement one another. Thus, it might be said that both language 
and literary components are complementary and supplement one 
another. 
One point that might be looked at while speaking about 
meaning making process is to highlight the contexts in which it is 
done. The meaning making process does not take place in a vacuum 
but rather it is enabled by the existent context and the linguistic 
input given previously. A text written by a person using a given set of 
linguistic rules when read by another person conveys a certain idea, 
which may or may not be similar to the idea conceived by the writer. 
It is important to note that until and unless a certain amount of 
conformity is maintained, it would not be possible to bring about an 
intersection of common factors. It is clear that in order to be able to 
convey a piece of information it is important to have a clear point of 
convergence, called "frames of reference". Literature can be seen to 
provide these frames of reference since literary creation cannot take 
place without a context. 
It would be incorrect to say that literature does not get any 
contributions from language since literature constantly draws upon 
the linguistic resources for support. Making use of the linguistic 
resources, literature comes up with innovations, which in turn add to 
the language resources. It is however true that literature does not 
always follow the rules of grammar usage. However, when literature 
is recommended for classroom use, one must see these aberrations in 
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the light of the influence it has on the language. In the words of Lee 
"The substance of the EngHsh language, however, has been shaped by 
Uterature. It is in literature that the resources of the language are 
most fully and most skilfully used. It seems to follow that literature 
should enter into the languages-study of those who are to use the 
language with the greatest possible skill and effect." [ cited in 
Marckwardt 1978:7) 
Widdowson (1984} makes certain clarification and makes a 
distinction between literature as a subject and literature as a 
discipline. He also distinguishes 'learning' from 'studying' literature 
as follows: 
By study I mean enquiry without implication of performance, 
the pursuit of knowledge about something by some kind of 
rational or intuitive enquiry, something, therefore, which is 
given separate third person status. By learning I mean getting 
to know how to do something as an involved first person 
performer. Study, in this sense, is action which leads to 
knowledge and extends awareness, whereas learning is 
knowledge which leads to action and develops proficiency". 
(Widdowson, 1984: 96} 
Widdowson suggests that the task for the classroom teacher is 
to teach his learners 'learning' of literature, 'how to read and 
interpret for themselves.' 
Further, it may be added that literature helps students to 
acquire a native-like competence in English, convey their ideas in 
good English, and learn the features of English, get insights into how 
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the English Unguistic system is in communication. They also learn 
how idiomatic expressions are used in order to speak in a clear and 
precise manner. A combination of language and literary components 
in the curriculum would make the learners more proficient in 
English, as well as to become creative and critical learners. 
Support for the inclusion of literature have also come from 
other sources like the research of Marwan M Obeidat [1997) who 
made several studies in this area especially in the Arab countries 
expressed his ideas on the teaching literature in the ESL classroom 
and recommended the inclusion of more literary texts in language 
teaching .He made a study of several Arab universities to examine the 
problem of whether English literature should continue to be 
associated with ESL classroom .About his research he says : 
"In order to test the conflicting claims regarding the place of 
literature in the curriculum in the Arab world , I examined the 
curriculums of English departments that Zhughoul mentioned as well 
as few other departments at different Arab universities of the United 
Arab Emirates ,Kuwait ,Bahran ,Saudi Arabia .Damascus„Tasreen 
,Syria,Tunisia ,Morocco,and Egypt" [1995: 35) 
Obeidat [1997) maintains that the teaching of literature in the 
ESL classroom plays an important role in making the learning 
process even though the syllabus of the universities in Arab world 
had almost completely removed English litearure from their 
curriculam. Obeidat [1997) cites the work done by Mahmud Salih 
[1986) who also supported the teaching of literature in language 
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classroom .He quotes from the study that was conducted by him on 
118 students. 
"The students' survey shows that skills seem to develop 
through studying literature in English .The positive impact of 
literature upon language skills is by no means novel, since students 
exercise or practice all kinds of the skills in literature courses." [ibid] 
Salih suggests that in contrast to the popular belief that literature 
content in university syllabus was higher than that of language 
content, he found the reverse to be true in the universities. 
Thus those who argue for the complete elimination of 
literature from the ESL classroom forget the fact that an effective 
substitute for literary text is yet to be found by linguists or language 
experts, for there are few language texts that can fascinate the 
students as well as literary texts. By focusing solely on the utilitarian 
function of language, many language experts forget the fact that 
language might not be used by the students only for the purposes of 
daily activities but it may also include attempts to understand the 
human thought process. In light of the differences between the two 
sides and with no visible resolution, it might be feasible to explore 
the possibility of having a mutually acceptable agreement between 
the two sides. 
An objective analysis of the issue or controversy will indicate 
that both the sides are basically targeted towards improving the 
language skills of the students. Both the approaches have been found 
to have their respective merits and demerits. In light of the above 
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discussion, let us looi< if it is possible to bring about a new approach 
arising out of the combination of the two distinct approaches. 
This proposed step would be able to bring out a more learner-
centered teaching technique that would be able to improve the 
student's language competence. One of the most significant aspects of 
the proposed approach would be that it will enable the teacher to 
combine the rich language resources offered by literature and ensure 
that the required linguistic components are in place. 
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LITERATURE IN LANGUAGE CLASSROOM 
3.1 Introduction 
This chapter attempts to define Hterature and language and 
discusses the relationship between them. It further analyzes the role 
of literature in the language classroom. It also views the historic 
separation between the study of language and the study of literature, 
which has led to the use of literary texts as a powerful pedagogic tool 
in the language classroom. The chapter provides a rationale for an 
integrated approach to teaching literature in the language classroom 
based on the premise that literature is language and language can 
indeed literary. 
A good piece of literary text to use in the classroom would be 
one that is subjective [open to many interpretations), implicit [where 
the meaning is not so obvious], and which evokes an aesthetic 
response in the reader [where the reader experiences the text and is 
affected by it). Most importantly, it must have the potential to engage 
the reader. Rather than focusing on the literary and cultural aspects 
of literature, the study of literature in this research is fundamentally-
how language can be used for different purposes, such as giving 
information, expressing feelings, and persuading someone; and the 
different methods by which language operates, such as statement, 
comparison, understatement, and irony [Moody, 1971]. Some 
examples of the use of literature to assist in language instruction can 
be found in Bassnett and Grundy [1993], Carter and Long [1991], 
ColHe and Slater [1987], Duff and Maley [1990]. 
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3.2 What is literature? 
Understanding exactly what literature has always been a 
challenge. To pin down an exact definition has proven to be quite 
difficult. Someone commented that to truly know a language, one 
must know something of the literature of a language. Using 
descriptive language, literature intellectually stimulates a reader to 
imagine worlds they are not familiar with. In order to understand a 
text, the reader will create their vision of what the writer is saying 
and thus, becomes a performer or an actor in a communicative event. 
Nelson Brooks in his book, 'Language and Learning' [I960}, 
questions if everything in print is literature. He goes on to state, 
"Literature is best thought of, along with music, painting and 
sculpture, as one of the fine arts." Thus, according to Brooks, 
literature is considered as one of the fine arts. Brooks [1960: 96} 
further adds. 
"The word literature is itself a misnomer [the German 
Wortkunst is better} for its etymology suggests that literature is 
confined to the graphic-material band, which of course it is not. The 
tradition of oral literature long antedates writing and persists today, 
while in all written literature concern for the audio-lingual 
counterpart of the graphic symbols is an important ingredient of 
success." 
McRae in his book 'Literature with a Small 1' [1991: vii}, defines 
literature as "any text, whose imaginative content will stimulate 
reaction and response in the receiver". The educational system has 
functioned as a kind of certifier for defining what literature is, and 
many would call whatever works they were taught in their high 
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school English classes 'literature' without regard to any other 
characteristics. Yet the word 'literature' is, after all, a word in the 
English language, and if we use it as we communicate with each 
other, it should be possible to define it as a word. 
Terry Eagleton[1983: 9) stated the following: 
"...one can think of literature less as some inherent quality or 
set of qualities displayed by certain kinds of writing all the way from 
Beowulf to Virginia Woolf, than as a number of ways in which people 
relate themselves to writing. It would not be easy to isolate, from all 
that has variously been called 'literature', some constant set of 
inherent features... Any bit of writing may be read 'non-
pragmatically', if that is what reading a text as literature means, just 
as any writing may be read 'poetically'. If I pore over the railway 
timetable not to discover a train connection but to stimulate in 
myself general reflections on the speed and complexity of modern 
existence, then 1 might be said to be reading it as literature." 
Moody(1971:4) says, 
"Literature, we observe, seems to undergo a kind of evolution 
along with other features of the culture it belongs to, though as in 
other kinds of evolutionary growth the basic archetypal patterns can 
often be clearly traced in later developments." 
Moody (1971:2) further states, "literature occupies a territory 
of some size and importance within the total realm of Language, but 
not the whole field." If we accept the fact that all literature is 
constructed out of language then one can go further into the nature of 
literature. Therefore, to him, "A work of literature is, of course, 
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something more than the language from which it is constructed. As 
the function of language is to make references to the experiences of 
the people who use it, so works of literature must be regarded as 
highly complex, elaborated statements about the world of the writer 
and his readers." (Moody 1971: 3) 
Literature is basically language and therefore, it can be used as 
effectively for the purpose of ELT as any other form of language. 
Literature is a form of art and as such is the language and the 
content of it is deliberately and creatively modified for the needs of 
the writer. [Brumfit and Carter 1986:25). 
3.3 What is language? 
When we speak of language learning and language teaching, 
the primary assumptions about the object of our activity 'language' 
are often taken for granted. What exactly it is, or what it comprises, 
may be defined by analyzing some of the theorizing that has been 
done about language. Nelson Brooks (1960:8) defines language as 
"the medium by which thoughts are conveyed from one person to 
another, consequently all words or combination of works used orally 
or by writing must be considered as coming within the scope of 
language." Brooks goes on to add, "Language is the dim reflection of 
thought, and, paradoxically enough, it is at the same time the 
instrument of truth." 
Language, both spoken and written, comes in a variety of 
discourse types. Kinneavy's communication triangle (1971) best 
represents the different discourse types. The different discourse 
types can be classified as expressive, transactional and poetic. 
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Expressive discourse type focuses on the personal expression 
part, for example, letters, diaries, etc. On the other hand, 
transactional discourse type deals with the reader and the message, 
for example advertising, business letters, editorials, instructions, etc. 
Poetic discourse focuses on form and language, for example drama, 
poetry, novels, short stories, etc. Indeed, all these discourse types 
play a significant role in teaching various aspects of language such as 
vocabulary and structure, or testing learners' comprehension. 
Language teaching has been grounded on theories about 
language learning which have in turn been based in part on theories 
of learning derived from psychology, but to a large extent, on the 
philosophy of language underlying linguistic theory itself. The 
essential dichotomy in language can be seen to manifest itself in the 
two separately conceived modalities of it as product [in its formal 
rule), or as a medium (in its functional role). Defining language 
appears to have been marked by an apparent irresoluble problem of 
the duality of language. Linguists and language teachers have either 
seen it as 'usage' or 'use'. 'Usage' refers to the formal components of 
language and 'use' described its functional dimension. 
3.4 Relationship between Literature and Language 
Literature is a broad term that covers a wide range of activities 
and when it becomes a subject of study, it is seen as an activity 
involving the use of language. Scholars like Widdowson[1975] 
Carter[1986)and Moody[1975}. Widdoson[1975) comes across with 
the opinion that literature and language are inseparable because the 
study of literature is basically a study of language in action. This 
attitude is based on the foundation that literature is an instance of 
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language in use and a platform for lan |^^e use. Munro;(1983:63} 
affirms that our major concern must D^^^t^Kyf^^^^^ ^^ the 
literary text themselves, clarifying their meaning and assisting 
students to perceive the precision and vitality of the language the 
author has employed". Because literature helps in developing 
'literary competence' provides support to 'language competence'. 
Moody (1983] searched intrinsic relationship with literature which 
dealt with internal structural features at the grammatical and lexical 
level. R Carter [1986} insists that a natural resolution would be to 
take an approach in which language and literature teaching more 
closely integrated and harmonized than is commonly the case at the 
present time so that literature would not be isolated, possibly 
rejected, on account of the "literariness" of its language. 
He adds, "It is my contention that some of the language 
activities and work with models on the literariness of texts can aid 
such development, and that response can best develop with 
increased response to and confidence in working with a language 
using a variety of integrated activities, with language- based 
hypothesis and in classes where investigative, student-centered 
learning is the norm." Carter (1986:127) 
The distinct differences between literary and non-literary 
discourse reflects a historic divergence between language and 
literature, which Short (1996) refers to as a 'border dispute over 
territory' between linguists and literary critics. This divergence has 
resulted in the teaching of the two subjects as 'disconnected 
pedagogic practices' (Carter and McRae, 1996: xxiv). However, this is 
not to say there is no difference between literary and non-literary 
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discourse; Carter and Nash (1990) suggest that rather than 
perceiving literary discourse as separate and remote from non-
literary discourse, we ought to consider the variety of text types 
along a continuum with some being more literary than others. The 
above view forms part of the idea that the separation of literature 
from language is a false categorization since literature is language 
and language can indeed be literary. 
As stated earlier, since literature is made from language, 
students who are exposed systematically to works of literature will 
eventually develop literary competence. Literary texts are exploited 
for the teaching of vocabulary or structures or language 
manipulation. Early 20th century promoted the study of the classics 
of English literature in order to promote the students' linguistic 
development. However, such an approach seems to avoid the real 
nature of literature, which is above all an expression of art created to 
communicate feelings, thoughts and ideas. 
Henry Widdowson (1979) suggests that the boundaries which 
are thought to exist between literary and non literary discourse are 
not so distinct. The procedures that are used to interpret literary 
discourse are essentially the same for interpreting any type of 
discourse. The language found in literature includes language from 
all professions and aspects in life .To quote Ali [1988:94) "the 
language of literature is not a variety of language as legal language or 
medical language .The former is all inclusive, whereas the latter 
consists of only relevant vocabulary to the exclusion of the rest.... So 
literary language is not essentially different from ordinary discourse; 
as a variety or as special type of language". As a result, literary text 
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can be used in language classroom to enhance knowledge of English 
language. 
- Nelson Brooks (1960:96-97) adds, 
"Literature is wholly and inevitably rooted in language, and it is 
no surprise to rediscover in literature certain features that are 
peculiar to and basic in language. ... To see language and literature in 
the sharpest possible contrast, we may compare the former to the 
exuberant, unpatterned cacophony of a symphony orchestra during 
the brief moments of tuning up and the latter to the rhythm, melodic 
harmony and counterpoint that respond to the beat of the 
conductor's baton immediately afterwards." 
Indeed, teachers should use the best literature available as a 
model of masterful language usage. In other words, language and 
literature can not be separated. Teaching language in isolation from 
literature will not move students toward mastery of the four 
language skills. 
3.5 Purpose of literature in the language classroom 
There is often reluctance by teachers, course designers and 
examiners to introduce unabridged and authentic texts to the 
language classroom. There is a general perception that literature is 
particularly complex and inaccessible for the foreign language 
learner and can even be detrimental to the process of language 
learning [Or, 1995}. Indeed, it is difficult to imagine teaching the 
stylistic features of literary discourse to learners who have a less 
than sophisticated grasp of the basic mechanics of English language. 
This perception is also borne out by research (Akyel and Yalfin, 
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1990) which shows that the desire to broaden learners' horizons 
through exposure to classic literature usually has disappointing 
results. The reasons why teachers often consider literature 
inappropriate to the language classroom may be found in the 
common beliefs held about literature and literary language. Firstly, 
the creative use of language in poetry and prose often deviates from 
the conventions and rules, which govern standard, non-literary 
discourse, as in the case of poetry where grammar and lexis may be 
manipulated to serve orthographic or phonological features of the 
language. Secondly, the reader requires greater effort to interpret 
literary texts since meaning is detached from the reader's immediate 
social context; one example is that the "1" in literary discourse may 
not be the same person as the writer. 
The result is that the reader's "interpretative procedures" 
(Widdowsonl983:30) may become confused and overloaded. What 
this means is that the reader has to infer, anticipate and negotiate 
meaning from within the text to a degree that is not required in non-
literary discourse. Thus, in our efforts to teach our learners' 
communicative competence there is a tendency to make use of texts 
which focuses on the transactional and expressive forms of writing 
with the exclusion or restriction of poetic forms of language - i.e. 
literature. There is a perception that the use of literary discourse 
deflects from the straightforward business of language learning, i.e. 
knowledge of language structure, functions and general 
communication. 
However, the main purpose of literature is to help the learners 
acquire communicative competence. For this reason we tend to focus 
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on teaching standard forms of linguistic expression. However, despite 
acquiring linguistic accuracy, it is apparent that learners still have 
difficulties in comprehending the nuances, creativity and versatility 
which characterise even standard and transactional forms of English. 
Communicative competence is more than acquiring mastery of 
structure and form. It also involves acquiring the ability to interpret 
discourse in all its social and cultural contexts. For this reason, the 
use of literature in the language classroom can provide a powerful 
pedagogic tool in learners' linguistic development. 
The use of literature in the language classroom helps both the 
teacher and the student. It can help overcome the students' 
resistance to learning the new language by making the learning of the 
new language an enjoyable experience, by setting realistic targets for 
the students to aim for and by linking the language-learning 
experience with the student's own experience of life. At the same 
time, the use of literature can create in students a need to learn the 
language through the use of 'creative tension' [situations requiring 
urgent solutions) and also by putting more responsibility on the 
learner, as opposed to the teacher.' [Wessel: 53-54). 
Valdes [2000) claims that "It is simply accepted that literature 
is a viable component of second language programs at the 
appropriate level and that one of the major functions of literature is 
to serve as a medium to transmit the culture of the people who speak 
the language in which it is written." 
Collie and Slater [1987) focused on the positive contributions 
of language learning through literature in that literary texts 
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constituted valuable authentic material as it exposes the learner to 
different registers, types of language use. 
Literature also provides cultural and language enrichment by 
revealing insights into the target culture and presenting language 
contexts that make items memorable by placing them in a realistic 
social and physical context. 
Literature-based instruction is the type of instruction in which 
the author's original narrative and expository works are used as the 
core for experiences to support the learner in developing literacy. 
The teacher's role becomes one of planning and supporting authentic 
learning experiences. Literature-based instruction is much more than 
giving students quality literature; it is doing the authentic things with 
the literature that all writers and readers would naturally do, and 
giving students support with these activities as they need it. Children 
and young adults develop literacy [reading, writing, and thinking} by 
having real literacy experiences and getting support from more-
experienced individuals, who may be adults or peers. 
The place and the role of literature in the language classroom 
was questioned furthermore by the ELT approaches during the 
period 1960-1980, which did not encourage students to develop a 
'feeling for language, of response to texts' [Long 1986:42-45). 
Structuralism on the one hand, with the emphasis on correctness in 
grammatical form and repetition of a restricted lexis was 
incompatible with the teaching of literature. As Widdowson 
[1984:162) commented: 
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"Literature and poetry in particular, has a -w^y of exploiting 
resources in a language which have not been codified as correct 
usage. It is therefore misleading as a model it has no place in an 
approach to teaching that insists on the gradual accumulation of 
correct linguistic forms," 
The Communicative approach to language teaching during the 
1970's and early 1980's emphasized the study of the language for 
practical purposes and since literature has no obvious practical uses 
it contributed nothing to the utilitarian objectives of language 
teaching. Thus, it had no place in the language classroom. The 
inclusion of literature was 'a potentially disruptive influence in the 
well-ordered world of the carefully controlled language courses' 
(Widdowson 1984:161]. Widdowson, among the most dedicated 
supporters to the return of literature in the language classroom 
argues: "There is more to life than safe investment of effort. Language 
learning is surely not simply a part of training, an element in 
actuarial estimates and the calculation of manpower needs. Surely, 
we might murmur wistfully, it should also have something to do with 
education as well?" [Widdowson 1981/1984 :161) 
However, during the 1980s there was a strong reawakening of 
interest in literature and language teaching. Linguists and ELT 
scholars argued not only for the value of teaching literature in the 
language classroom but for the necessity as well of re-inventing a 
different pedagogical approach for non-native speakers of English. 
The pedagogical interface of literature and language teaching should 
become the students' responses to the text for the reason that: 
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'....the teaching of Hterature is an arid business unless there is a 
response, and even negative responses can create an interesting 
classroom situation.' (Long 1986: 42) 
There was an attempt to 'bridge the gap between language and 
literature studies' or 'to introduce [the students] to some of the finest 
literature in English' making use of the texts as a basis for language 
practice and 'to improve and develop students' understanding and 
use of the language through the reading and discussion of literary 
texts'. We [Gowerl990:) read in introduction that: 
"The accompanying exercises are designed to further 
appreciation of the texts by showing how the different features of 
style and language work together to create the whole." 
The emphasis is rather given on students' language 
development through the presentation of extracts of novels and short 
stories than on their literary development. In addition, the potential 
that literary texts carry for the students' critical ability development 
and personal growth seem to be underestimated or totally neglected. 
More recently, Carter and Long (1991) describe the main 
educational, Unguistic and psychological arguments put forward for 
the teaching of literature as three models which are associated with 
specific pedagogic practices: the cultural model, the language model 
and the personal growth model. 
The cultural model highlights the teaching of literature for its 
value in "encapsulating the accumulated wisdom, the best that has 
been thought and felt within a culture."(Carter and Long 1991:2). 
Works of literature are the relics of culture and through their 'study' 
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Students understand and appreciate cultures and ideologies different 
from their own in time and space. Literature preserves cultural and 
artistic heritage and because it is characterized by this 'human sense', 
it possesses a central place in the study of the humanities in colleges 
and universities of the western world. Susan Bassnett and Peter 
Grundy (1993:7] reiterate that, "anyone learning English [or any 
other language) moves into literature because literature is a high 
point of language usage, "arguably marks the greatest skills a 
language user can demonstrate. Anyone who wants to acquire a 
profound knowledge of a language that goes beyond the utilitarian 
will read literary texts in that language." Bassnett and Grundy 
[1993:7) further go on to state that the teaching of literature in the 
classroom is actually the teaching of highly skilled language usage. 
Through the study of literary texts one can study the ways in which a 
craftsman can shape language.. 
3.6 Rationale of literature in the language class 
Writing about the use of literature with EFL students, Langer 
(1997) states, "because it taps what they know and who they are, 
literature is a particularly inviting context for learning both a 
second/foreign language and literacy" [p. 607). According to Langer, 
literature allows students to reflect on their lives, learning, and 
language. Literature can open "horizons of possibility, allowing 
students to question, interpret, connect, and explore" [p. 607). 
According to Duff and Maley [1990), linguistically, by using a 
wide range of authentic texts we introduce learners to a variety of 
types and difficulties of English language. Methodologically, literary 
discourse sensitizes readers to the processes of reading e.g. the use of 
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schema, strategies for intensive and extensive reading etc. And, lastly, 
motivationally, literary texts priorities the enjoyment of reading 
since, as Short and Candlin [1986) assert, 'if literature is worth 
teaching...then it seems axiomatic that it is the response to literature 
itself which is important'. Interpretation of texts by learners can 
bring about personal responses from readers by touching on 
significant and engaging themes. An integrated model is a linguistic 
approach which utilizes some of the strategies used in stylistic 
analysis, which explores texts, literary and non-literary, from the 
perspective of style and its relationship to content and form. This 
involves the systematic and detailed analysis of the stylistic features 
of a text - vocabulary, structure, register etc. in order to find out 'not 
just what a text means, but also how it comes to mean what it does' 
[Short, 1996). 
Goodman [1986) and Smith [1971) state that language is not 
learned from the part to the whole, but from the whole to the part, 
and all language functions interrelate. In other words, students have 
to learn the foreign language in a holistic process in order to increase 
their language ability. As a result, teachers must simultaneously 
apply teaching activities that tend to combine the different modes so 
as to enhance both literacy and oral development. According to 
Fitzgerald [1993), literature can be the vehicle to improve students' 
overall language skills. It can "expose students to a wide variety of 
styles and genres". It is in literature that "the resources of the 
language are most fully and skillfully used" [Sage, 1987). 
The focus of literature teaching is not only to help students 
comprehend the meaning that the writer tries to express, but also to 
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enhance students' thinking and language abihties, as well as study 
skills. Students have to learn vocabulary, discover questions, evaluate 
evidence individually and in group discussions, form judgments 
based on synthesis and analysis, and develop a coherent argument in 
support of a position. 
The objectives for using literature in the language classroom 
include the following: 
• The study of literature helps students to comprehend the 
meaning that the writer tries to convey in order to enhance 
their reading ability 
• It provides the opportunities for peer cooperative learning 
• Literature enhances students' critical thinking and judgmental 
abilities 
• It further develops students' writing ability by writing 
The focus of using literature in the language classroom should 
be to elicit knowledge of content, acquisition of thinking skills, and 
development of English language abilities. The novels or short stories 
containing specific topics should involve consideration of the 
cultures, reading levels, and interests of the students. 
According to Sagliano and Greenfield [1998), the use of 
literature teaching can improve the students' motivation and 
comprehension. The teaching of literature is compatible with a focus 
on the development of English fluency precisely because by 
discussing the issues presented in the novels or short stories, 
students can convey their thoughts through language, promote 
higher level thinking skills, and use language authentically. 
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Meanwhile, literature provides a window into western cultures, 
helping students understand how foreigners live and think. 
Literature indeed helps students to expand their "linguistic and 
cognitive skills, cultural knowledge and sensitivity (quoted in 
Shanahan, 1997, p. 165)". Consequently, one can say that literature 
teaching can promote simultaneous learning of academic content, 
cultures, EngUsh language skills, and critical thinking abilities. 
3.7 Literature and Reading 
"Text itself has no meaning; it only provides direction for the 
reader to construct meaning from the reader's own experience". 
[Cadorath and Harris, 1998). 
This section attempts to focus on the particular use of language 
in a text, as well as discussing the role of reading in the language 
classroom. Charlotte S. Huck (1987:377) states that, 
"if literature is to become the central focus of the reading 
program, it cannot be relegated to something you do 'after all your 
other work is finished,' a phrase frequently heard in schools." She 
further adds that teachers planning to use literature in the reading 
program should provide a variety of ways to the learners to become 
fluent satisfied readers. Learners are encouraged to express their 
opinions, feelings and opinions and make connections between their 
own personal and cultural experiences and those expressed in the 
text. It helps learners develop knowledge of ideas and language -
content and formal schemata - through different themes and topics. 
This function relates to theories of reading (Goodman, 1970), which 
emphasizes the interaction of the reader with the text. As Cadorath 
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and Harris point out (1998:188) "text itself has no meaning, it only 
provides direction for the reader to construct meaning from the 
reader's own experience". Thus, learning is said to take place when 
readers are able to interpret text and construct meaning on the basis 
of their own experience. The student is encouraged to express 
personal opinions on a literary text, and relate any intellectual or 
emotional response to his or her own experiences. This technique 
follows the commonly held theory of reading which lays emphasis on 
the interaction of the reader with the text. 
No argument for a successive reading of the novel is 
convincing. The argument possesses little weight since it cannot 
mean that after reading the whole text, there is no potential for 
discussion anymore. Many modern texts have got an open ending, so 
follow-up tasks may still be discussed in class. In addition there are 
always gaps in the text to be filled in; imaginative extensions and 
creative tasks are not rendered impossible by a sound textual 
knowledge of the whole novel. 
Successive reading also has got disadvantages since the novel is 
split up into many small elements; successive reading of the novel 
bears the risk of its being fragmented, which may detract from the 
pleasure of the reading process. Besides, it may contain the risk of 
slowing down the work in class too much and therefore may keep 
motivated pupils from going on reading. And if some of them have 
got knowledge of different parts of the text than others, this will lead 
to comprehension problems in class. Moreover, building up critical 
distance towards the novel is a valuable teaching aim rather than an 
undesirable state of affairs. 
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Pre-reading should be desirable for a variety of reasons. Pre-
reading is also desirable from a didactic point of view since, for 
example, this procedure makes it possible to use a large variety of 
written tasks for homework (e.g. attempts at analysis], which calls 
for additional activities by the students that could help to prepare the 
individual lessons: therefore homework tasks do not only follow the 
individual lessons, they also become an integral part of the next. This 
means: the teacher possesses more methodical possibilities; there 
are more duties for the students, but there is also more independent 
work for them. 
Moreover, there may be students who have practiced a lot of 
extensive reading, for example in dealing with long stories, dramas, 
shorter novels or full-length examples of fiction. In addition, in 
reading a novel on their own, the pupils should be encouraged to 
read for gist, not for detail. From time to time, the students are 
encouraged to stop their reading of the novel in order to reflect on 
what the text has been about so far and to form 
expectations/predictions/hypotheses of how the text may go on. 
So they develop some kind of critical distance, which makes 
reading more attractive. They may try to find aspects, which may be 
combined to previous knowledge, which is in accordance with recent 
learning psychology. They could record parallels with films or TV 
plays, with their own experiences, their knowledge of the world. 
They try to imagine things, to identify with persons, to pass value 
judgments on characters and patterns of behaviour. 
All this is undoubtedly helpful in order to facilitate reading 
comprehension. However, it cannot be practiced with every piece of 
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literature or with every text in order to prevent the reading log from 
becoming an unbearable burden. It would be ideal if it could be done 
on a voluntary basis since the pupils' attention should neither be 
influenced nor even be manipulated. They should choose their own 
aspects of emphasis, their own focus of attention, in order to achieve 
the highest possible degree of independent learner-activity. 
For a long time the traditional approach of dealing with literary 
texts has been determined by close reading. However, if teaching 
about literature is to be student-orientated, this is insufficient, if not 
one-sided. If literary works are expected to appeal to the imagination 
and the life experience of the learners, they contain norms and values 
for human co-existence/men's living together, which call for a 
discussion in class. Every problem, which is expressed in the text 
either explicitly or implicitly, may be discussed in class. Modern 
literary texts in particular raise more questions than they definitely 
answer. 
Therefore it may be a demanding as well as a motivating task 
for teachers and learners to state their own answers, on which points 
they agree or disagree, and what the textual evidence is like, if no 
consensus can be achieved. It is possible to arrange a formal debate, 
to form groups who prepare themselves for maintaining different 
standpoints (collecting pros and cons], which implies that the 
members of the same team are seated together and at the same time 
have to face the opposite party. Consequently, the seating 
arrangement will have to reflect conflicting or opposing standpoints. 
It is highly desirable that, in the initial stage, the teacher 
practices active withdrawal rather than more or less regular 
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intervention (in order to correct mistakes and to contradict tlie 
pupils) so that he plays the part of the chairman rather than that of a 
(dominant) contributor to the discussion: this may encourage the 
learners to express their own reactions, feeUngs, attitudes, interests 
and standpoints. This may also add to their self-confidence, and thus 
linguistic interaction among the learners will help to improve their 
communicative competence. 
It goes without saying that such interpersonal discussions have 
to be carefully prepared in class: this could take place by reading 
texts and taking notes in individual work, to be followed by pair work 
and a first trial run, again to be followed by a discussion with a 
different partner before finally a 'public' classroom discussion takes 
place. Instances concerning practical classroom procedure in this 
respect are legion. It may be discussed for example, whether the plot 
of a novel is psychologically convincing or whether its theme is 
socially relevant, or the learners may choose from a collage of value 
judgments on its literary quality and give reasons for their opinion. 
Textual aspects, which are problematic, may serve many 
practical purposes for improving the learners' command of the 
foreign language. For instance, firstly, the learners are no 
experienced readers in the target language. Therefore they are 
unable to read a comprehensive narrative text all by themselves. 
Secondly, if the students read the text successively, their distance 
towards the text is rather small, this might lead to a better active 
cooperation in class. Thirdly, as long as the pupils do not know the 
outcome, they are willing to advance reasonable hypotheses 
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concerning their expectations. This means that the potential for 
discussion is higher. 
3.8 Literature and Writing 
Writing is a process and a product, and instructors should 
implement a variety of writing assignments, both formal and 
informal. Writing assignments should be revised several times by 
peers or by students themselves. Emphasizing the importance of 
literature for writing skill Bassnett and Grundy[1993:9) say "This 
perspective on writing that it is a natural, creative, original and 
perhaps primary use of language surely argues for the importance of 
literature in the language classroom". It will give students an 
opportunity to increase their language proficiency, to critically assess 
their own work, and to apply their background knowledge to correct 
their written assignments. 
Students in language courses should write from the start from 
their first week in the first semester so that they become accustomed 
to writing and do not get intimidated or frustrated when they have to 
produce an essay for a mid or final exam. Writing should become a 
routine for them and should help them experiment with the language 
and go beyond their linguistic abilities. 
There are a variety of ways to assess writing in a language 
classroom; however, the emphasis should not be placed on surface 
error correction since it is not a particularly effective method to 
increasing accuracy or language proficiency [Kepner, 1991). Students 
may feel intimated and the content of their work might suffer if 
instructors solely assess grammatical accuracy of their written work 
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[Hadley, 1993). Authentic assessment should concentrate on the 
content of a written assignment, posing questions about fluency, 
organization, and real communication. Not every assignment should 
be corrected in the same way and the objective of each assignment 
should be kept in mind. 
Written assignments should encourage students to experiment 
with different aspects of writing and see writing as a continuous 
process instead of a product. Students write and speak more and 
with a relative easiness and feel more capable and willing to 
participate in classroom discussions as well as in written 
assignments. Their grammatical, syntactic, and lexical accuracy 
improve with an overall content of their written and oral work. 
Students pay more attention to the audience such as the teacher, 
partners in small-group activities, and the whole class. 
3.9 Selection of literature 
The choice of text needs great care since the key to success in 
using literature in the language classroom depends primarily on the 
works selected. Selection of high quality trade books to use in 
classroom curriculum is one of the more difficult tasks in developing 
an effective literacy-based curriculum. Non-biased, analytical 
selection criteria are crucial, since the rise of literature-based reading 
programs depends upon. 
Teachers choose and integrate literature into their classroom. 
According to Jipson and Paley [1991:148] "As teacher choice of 
literature assumes a more influential role in school study programs, 
the issues surrounding the process of selection/exclusion becomes 
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even more pivotal and warrant careful attention" . The role of 
teachers becomes very important as they must consider the varied 
background knowledge regarding literary structure, cultural 
narrative, and linguistic knowledge that the student brings to the 
classroom. 
A linguistically complex text with obscure references or 
challenging metaphors is likely to be inaccessible to many learners, 
and produce a 'switching off which negates the desired effect of 
involving the learner on an emotional level with the text. A text 
requiring background knowledge of the social or historical milieu 
from which it came needs a proper introduction from the teacher. Yet 
even such difficult texts can work if their themes are familiar and 
applicable to the students. 
Several solutions have been suggested with regard to the 
problem surrounding the selection of literary texts for use in the 
language classroom, for instance, the use of simplification, extracts or 
simple texts. However, simplification is not generally favored 
because of its reduction in characters, situations and events, at the 
same time the vocabulary is limited. On one level, extracts are 
advantageous as they remove the burden of intensive lengthy 
reading. But they are not really suitable for teaching purposes and at 
times does not appeal or cultivate interest the learners. 
The use of simple texts seems to be the idle solution. A vast 
corpus of simple texts is available within the body of literature in 
Enghsh. Besides, today there is a large body of creative writing 
written by non-native writers from former British colonies such as 
countries in the Indian subcontinent, in East and West Africa and in 
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the Caribbean. The point here is that these authors highlight the 
social conflicts into literary expression and serves the purpose of 
revealing local, national individual sensibilities. Thus, these 
literatures enable the learner to associate with their culture and 
context. For instance, the simplicity of R. K Narayan's works is 
considered as a positive aspect of their literary merit. Some of his 
works (for example, Swami and Friends: 1935] employ simple 
language that is apt for the language classroom. 
The literature selections become the students' "textbooks" by 
providing them with illustrated, accurate, interesting, and 
appropriate print, which provides a wealth of information via 
multiple titles. In addition, the selection process is vital because as 
students interact with high interest literature and content material, 
the classroom evolves into an arena designed to assist students in 
making their own decisions about selecting and responding to 
literature. By providing quality literature titles, the teacher promotes 
and encourages the development of literacy, content acquisition, and 
creates opportunities for informal assessment, student miscue 
analysis. When selecting books, consider learning from the second 
language student's perspective. We need to consider text structure, 
language, and story elements. As students progress and acquire 
English, texts should move from simple to complex. Language should 
progress from simple patterns to short narratives. Teachers must 
keep in mind that a more sophisticated knowledge of literary 
structure will benefit students in understanding and remembering 
narratives (Buckley and Boyle, 1981; Peregoy and Boyssle, 1991). 
The selection process should also include consideration of story 
elements. To assist students in developing an appreciation of 
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literature while acquiring English, they need to gain experience with 
English literary elements. While selecting literature, teachers must 
carefully evaluate titles in terms of clear presentation of setting, 
characters, conflict, and solution. If these concepts are blurred or not 
clearly defined, students will have great difficulty reading and 
comprehending the text due to their limited experience with English 
literary structure. 
The focus should be on increasing understanding, enhancing 
enjoyment of the text and enabling learners to come to their own 
personal interpretation of the text. This is based on the rationale for 
the personal growth model. 
To sum up, the key factors for using literature in the language 
classroom are selecting texts which have an appropriate level of 
complexity; which will challenge but not intimidate; which include 
themes and content that resonate with the student reader; which 
encourage discussion between class members and can be approached 
through using English; which do not require too much teacher-
centered presentation and which provoke emotional responses from 
the student. For instance, the poems of Keats, Byron or Shelley may 
initially provoke reactions ranging through bewilderment, boredom 
or resignation. But once it is realized that the poet's preoccupations 
are not so far removed from their own, most students will come 
round. Metaphors, similes and symbols can engender lively 
discussions about the different cultural perceptions of the writer and 
reader; developing the ability to recognize and interpret nuanced 
layers of meaning in these is a skill transferable to comprehending 
such nuances in other, non-poetic forms of English. Rhyme, 
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alliteration and assonance can give the student an insight into the 
elegance of English as an aural medium, and show how the texts 
sound can affect the transmission of meaning and feeling. 
Apart from linguistic difficulties there are also psychological 
problems to be observed in the language classroom. Every 
experienced teacher is familiar with the situation in which he wants 
to motivate his/her students by using open questions, and though the 
questions are interesting in themselves, nobody really wants to 
participate in an active way. Such difficulties are not caused by 
linguistic problems, but possibly by personality factors of the 
learners: e.g. there may be inhibitions to overcome the one-sentence-
barrier, there may be the fear of losing face, and additionally there 
may be pressure of time in the specific situation of the foreign 
language classroom. If the general approach to teaching literature is 
to be student-based, the atmosphere in the course is of major 
importance: this concerns the relationship of the participants among 
themselves, but also the respective roles of teachers and pupils. Some 
degree of mutual confidence will be indispensable if lively or even 
controversial discussions are to come about in class. There are, then, 
individual and interpersonal psychological problems in dealing with 
a novel in class, apart from the problems of understanding the text 
and memorizing essential insights of its analysis and discussion. 
If scrambled sentences have to be put in the correct order by 
listening to the different statements, this task may become very 
demanding. The same is true of the different matching exercises 
mentioned above and of the task to locate and to contextualize 
quotations; this latter procedure is to be recommended, as it 
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provides a smooth transition from textual comprehension to text 
analysis. As to more advanced pupils, there exists no ideal possibility. 
The most important aim is to check textual comprehension in an as 
varied way as possible, and there exist many possibilities of putting 
this principle into practice. 
Conclusion 
There are many benefits of using literatw^^ri^he langii^ag^ 
classroom. Apart from offering a distinct literary wo^rl^r^wbielTcan 
widen learners' understanding of their own, and other cultures, it can 
create opportunities for personal expression as well as reinforce 
learners' knowledge of lexical and grammatical structure. Moreover, 
an integrated approach to the use of literature offers learners 
strategies to analyze and interpret language in context in order to 
recognize how and why language is manipulated but also why. An 
integrated approach to the use of literature in the language 
classroom offers language learners the opportunity to develop not 
only their linguistic and communicative skills but their knowledge 
about language in all its discourse types. The use of literary texts in 
the language classroom can be a potentially powerful pedagogic tool. 
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EMPIRICAL INVESTIGATION AND DATA INTERPRETATION 
4.1 Introduction 
The aims, nature and scope of field study are described in 
detail in this chapter and the findings are summarized. The survey 
explores the findings of the study of the use of literature in language 
teaching in intermediate schools affiliated to Aligarh Muslim 
University (AMU). The contact with teachers and learner was 
informative and rewarding; the interpretation of the data, later, 
yielded extremely useful results. The present chapter also deals with 
methodology used in the field study. 
4.2 The Aims of the field study 
The main concern of our field study was to find out what goes 
on in using literature in teaching and learning language in the 
classroom. As a prepatory step we decided to concentrate tentatively 
on the following two aspects: 
• To elicit the practicing teacher's view regarding the use 
of literature in the language classroom 
• To elicit the learner's vxe^NS regarding the use of 
literature in the language classroom. 
4.3 Nature of the field study 
The teaching of literature in the language classroom was fixed 
as the focus of the survey. Therefore, it was decided to observe the 
teacher and students in the language classroom and record the 
procedures and interaction as precisely as possible. Secondly, 
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eliciting responses from students as well as teachers, explain their 
point of perception. The study was basically aimed at confining itself 
to the affiliated +2 school of Aligarh Muslim University. 
4.4 The Pilot study 
A pilot study was undertaken to assess the responses of the 
various groups in the intermediate schools affiliated to AMU. At this 
stage, the investigator made informal discussion with students as 
well as with teachers to know the place of literature in present 
syllabus at the affiliated schools of Aligarh Muslim University. 
4.5 Methodology 
This section elaborates the methodology used for data 
collection. It includes background of the respondents, the description 
of the instruments used in the study and the explanation of how the 
data were collected and analyzed. 
The profile sheet of both the groups was maintained and 
assessed separately. For the teachers the questions added in the 
profile sheet were related to their mother tongue and the number of 
languages known to them. After an informal discussion about the 
subject under study, they were administered a number of twenty 
questions regarding their opinion on the use of literature in the 
language classroom. 
Among the students a set of twenty questions was 
administered to both the groups of boys and girls separately. They 
were further segregated into different sections- science, social 
science and commerce. 
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Before administering the questions an informal discussion was 
administered regarding their opinion on the use of Uterature in the 
language classroom. After they were initiated into the topic, they 
were given the questions. The questions were multiple choice with 
the Likert Scale in which five ranges of response were given 
beginning from strongly agree to strongly disagree. It tried to ehcit 
their opinions regarding the use of prose and poetry in literature. It 
further sought to view how literature influenced language use. 
The text which was being taught was the NCERT (National 
Council of Educational Research and Training). The books had 
certain clear cut objective which was enumerated in the section 
prefacing the chapters entitled 'About the Book'. They had divided 
the sections into reading skills and writing skills. Among other things 
they stated the following: 
'Learners at this stage bring along with them a rich resource of 
world-view, knowledge and cognitive strategies. Teachers should 
encourage them to make educated guesses at what they read and 
help them initially to make sense of the language of the text and 
subsequently to become autonomous learners.' Further, the 
vocabulary exercise will sensitize learners to make informed choices 
of words, while the points of grammar highlighted will help them 
notice the use forms. 
4.5.1 Research instrument 
For research instruments, this research adopted questionnaire 
method. Thus, two set of questionnaire was prepared, one for 
students and another for teachers. The total questions of each 
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questionnaire were twenty on the scale of five options from strongly 
agree to strongly disagree. 
4.5.2 Data collection and analysis 
After receiving the approval from school authority, the data 
collection process started. Both concerned sets of questionnaire were 
distributed among students and respected teachers of English 
classes' .The entire process of data collection took a period of two 
months. Following the data, calculation was done using Mycroft Excel 
Progromme in order to organize and keep a record of all data 
gathered. Then; the data were presented in the form of tables and 
graphs. 
4.6 Preparations of the Questionnaire 
After the pilot study, the questionnaire aimed at exploring the 
attitudes of both teachers and students towards the use of literature 
in the language classroom from a variety of perspectives for each 
learner, the inspiration was also obtained regarding the number of 
languages which he/she knew and the subjects which he/she was 
studying. The information sought in the teacher's questionnaire was 
regarding the subject taught and the number of languages known. 
The questionnaire elicited the response in the scale with five options 
beginning with strongly agree to strongly disagree. The total 
numbers of question of the questionnaire were twenty. 
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4.7 Administration of tlie questionnaire 
An initial survey was made before collecting actual data. It was 
administered in the form of informal discussions with girls and boys. 
A set of questionnaire was given to a small group comprising 10 
students in each faculty among boys and girls and responses were 
studied. This was done on the basis of experimental survey. Later on, 
the same questionnaire was given to the girls and boys under the 
control method. The control groups comprised the following number 
of students. 
Students - 300 
Teachers - 26 
4.8 Place of survey 
The survey was carried out in Aligarh Muslim University, 
Aligarh. It covered a number of +2 schools. The questionnaire was 
administered to both boys and girls. A separate set of questionnaire 
was also administered to the teachers at +2 school for boys and +2 
school for girls affiliated to AMU, Aligarh. The above mentioned two 
schools were opted for present study. A total number of 300 
questionnaires were served to the students, which were equally 
distributed among the girls and the boys. There were twenty six 
teachers for teaching English language. Therefore, twenty six were 
given the teacher's questionnaire for eliciting their best opinion for 
teaching language through literature. 
87 
GXt^der^^iMir 
Table: 1-Data Summary of Girls (Science Group) 
Option 
Q.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10.(a)L 
10.(b)S 
10.(c]R 
10.(d)W 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Str 
Al 
R 
39 
7 
33 
13 
13 
32 
9 
16 
19 
8 
15 
34 
24 
6 
3 
24 
15 
8 
5 
11 
10 
14 
14 
ongly 
iree 
[A) 
% 
78 
14 
66 
26 
26 
64 
18 
32 
38 
16 
30 
68 
48 
12 
6 
48 
30 
16 
10 
22 
20 
28 
28 
Agree 
(B) 
R 
11 
35 
13 
28 
25 
8 
26 
29 
24 
23 
20 
14 
18 
27 
22 
20 
25 
31 
40 
31 
33 
27 
23 
% 
22 
70 
26 
56 
50 
16 
52 
58 
48 
46 
40 
28 
36 
54 
44 
40 
50 
62 
80 
62 
66 
54 
46 
Total 
% 
Agree 
% 
100 
84 
92 
82 
76 
80 
70 
90 
86 
62 
70 
92 
84 
66 
50 
88 
80 
78 
90 
84 
86 
82 
74 
No 
Option 
(C) 
R 
0 
2 
1 
3 
2 
4 
4 
1 
5 
13 
10 
1 
2 
8 
6 
5 
3 
3 
4 
3 
6 
5 
6 
% 
0 
4 
2 
6 
4 
8 
8 
2 
10 
26 
20 
2 
4 
16 
12 
10 
6 
6 
8 
6 
12 
10 
12 
Disagree 
(D) 
R 
0 
5 
3 
6 
10 
6 
9 
4 
2 
6 
5 
1 
6 
8 
18 
1 
7 
7 
0 
5 
1 
4 
6 
% 
0 
10 
6 
12 
20 
12 
18 
8 
4 
12 
10 
2 
12 
16 
36 
2 
14 
14 
0 
10 
2 
8 
12 
Strongly 
Disagree 
(E) 
R 
0 
1 
0 
0 
0 
0 
2 
0 
0 
0 
0 
0 
0 
1 
1 
0 
0 
1 
1 
0 
0 
0 
1 
% 
0 
2 
0 
0 
0 
0 
4 
0 
0 
0 
0 
0 
0 
2 
2 
0 
0 
2 
2 
0 
0 
0 
2 
Total % 
Disagree 
% 
0% 
12% 
6% 
12% 
20% 
12% 
22% 
8% 
4% 
12% 
10% 
2% 
12% 
18% 
38% 
2% 
14% 
16% 
2% 
10% 
2% 
8% 
14% 
Note: 
R = Respondent 
L = Listening 
R = Reading 
% = Percentage 
S = Speaking 
W = Writing 
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Analysis and Interpretation of Girls (Science Group) 
The first question in this questionnaire was meant to 
determine whether Uterature helped in vocabulary development in 
which 78% strongly agreed and 22% agreed. This indicated that 
100% of girls' respondents from the science stream agreed that 
vocabulary could be learned through literature. Accordingly, a high 
percentage of girls from the science group revealed that literature 
was considered an important tool in the learning of vocabulary in 
language classroom at intermediate level. Thus, this was an 
indication that most of the respondents agreed to this question. 
Figure-1.1 Question 1 
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The second question on whether literature helped in improving 
grammar, a majority of the respondents i.e. 84% (14% strongly agree 
+70% agree) agreed that literature helped in improving grammar. 
There were others 12% who disagree with it .The student's 
responses again showed that while learning a second language, the 
focus on grammar is also equally important. This was very important 
question to discuss in detail. Antagonist of literature in the language 
classroom argued that teaching a language meant teaching its 
grammar. Despite the opportunities against the use of literature in 
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the classroom, the students' responses show that the concept of 
learning grammar from literature is relevant. Thus the students' 
response showed that teaching of grammar should be given more 
emphasis. 
Figure-1.2 Question 2 
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In question three, an overwhelming majority of the students 
[66% strongly agree+26% agree) agreed that literature broadened 
one's imagination. A mere 2% of the respondents had no opinion 
while 6% disagreed that literature broadened imagination. Once 
again, the students' response revealed the interrelation of literary 
texts by learners about personal responses by touching on significant 
and engaging themes. 
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Figure-1.3 
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For question number 4, 82% of the respondents agreed that 
literature helped in the mastery of the language .The communicative 
approach to language teaching says that students should not only 
have a grasp of the language system, but also be able to use it 
according to situation. If we look at ESP text, we find that there is no 
example of real life situation, except in literature. Thus literature can 
supply these natural situations to mastery on language because it 
deals with universal themes. 
Figure-1.4 Question 4 
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With regard to question number five ,once again 76% (26% 
strongly agree +50% agree] of the respondents agreed that literature 
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helped in the structure of sentences in comparison to 20% who 
disagreed with the notion that Hterature helped in understanding the 
structure of sentences. 
Figure-1.5 Question 5 
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Question six sought answer for creativity of the students 
through literature. 80% of students voted in favour while 12% 
against it. The students' response was in tune with the idea that 
reading literature also gave a chance to use transfer activities (diary 
entries, letters, posters, reviews) in the learning classroom to make 
the reader aware of the production of his/ her own texts. 
Figure-1.6 Question 6 
70 
60 
01 50 
a 40 
I 30 
I 20 
10 
0 
I Series1 
Strongly Agree No Opinion Disagree Strongly 
Agree Disagree 
Option 
92 
70% of the respondents agreed to question seven, which asked 
if using literature helped the learner to be critical, 22% of the 
respondents disagreed with the given statement. The students' 
responses showed the successful fulfilment of the concept of 
introducing literary text by the teachers to introduce critical thinking. 
For instance, by comparing different kinds of texts, students were 
exposed to different cultural setting .A comparative or contrastive 
analysis is often very yielding and valuable in an educational respect. 
This often forces students to rethink prejudices about other cultures. 
In other words, they engage themselves in the meaning making 
process. 
Figure-1.7 Question 7 
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With regard to question eight above the relationship between 
literature and language skills, a majority of respondents [32% 
strongly agreed +58% agreed) 90% agreed that there is some kind of 
relationship between the two. Literature is basically a special use of 
language. Therefore, girl students felt that literature played a role in 
developing language skills. 
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Figure-1.8 Question 8 
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In question nine 86 % (38% strongly agreed+48% agreed) 
respondents agreed that literature helped in improving cultural 
familiarity. The student's responses once again proved the idea that a 
reader could discover the thoughts and feelings of others or even 
experience the atmosphere and way of life through a good literary 
text. Furthermore, a reader could experience the different forms of 
language and codes of the author of another time or culture. Every 
literature, infact, presented particular culture in which it was written. 
Thus, literature is the tool by which students could recognize 
different traditions of the world. 
Figure-1.9 
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Coming to question 10, 92% strongly agreed that reading skill 
is closely related to literature followed by writing [84%] speaking 
(70%] and listening (62%). It is imaginable that most of the learners 
found reading closely related to literature. 
Most of the students (12% strongly agree+54% agree) 66% 
agreed to question 11 that poetry enhanced language learning 
whereas 18% disagreed. It means that the poems included in the 
syllabus at senior secondary level carry validity to teach language. It 
has also been observed that those who disagreed with above 
statement were from Hindi/Urdu background. Therefore, they need 
extra effort to teach English language. 
Figure-1.11 Question 11 
60 
50 
S>40 
S 30 
% 20 
OL 
10 
0 -n 
p ^ % 1 
=j 
I Series1 
Strongly 
Agree 
Agree No Opinion Disagree Strongly 
Disagree 
Option 
With regard to question 12, the respondents were closely 
divided when compared to the rest of the questions. 50% girls' 
science stream students agreed that reading a poem aloud helped in 
language. On the other hand, 38%respondents of the stream 
disagreed. Hence, it may be concluded that there is an urgent need on 
teaching how to read a poem aloud. 
95 
ec^^^a. 
Figure-1.12 Question 12 
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In question 13, an overwhelming response 88% agreed that 
visual imagery in a poem helped in understanding a poem in contrast 
to 2% who disagreed. It is interesting to note that almost 88% 
students gave importance to visual imagery in a poem. 
Figure-1.13 Question 13 
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As far as question 14 is concerned, 80% respondents agreed 
that unusual word combination creates special poetic effect. It means 
that students are involved in meaning making process, which is the 
part of language learning. 
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Figure-1.14 Question 14 
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In question 15, 78% girls' science students agreed that rhyme 
and rhythm helped in understanding the poem. Therefore, it can be 
concluded that selection of sound and its pronunciation enhances 
language learning through poem. 
Figure-1.15 Question 15 
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Coming to the question no. 16 as to whether prose pieces 
provided a systematic practice in reading skills, 90% respondents 
agreed to this. It meant that selection of prose in senior secondary 
syllabus developed reading skill. 
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Figure-1.16 Question 16 
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Question 17 questioned the importance of prose for the sake of 
writing skills. The majority of respondents 84% favored the given 
statement and observed the contribution of literature in developing 
writing skill. So, it may be concluded that prose pieces are necessary 
to enhance language learning. 
Figure-1.17 Question 17 
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As Stated in question 10 the majority of the respondents agreed 
that reading is related to literature .In question 18, we also see same 
pattern ,86% of the respondents agreed that reading prose helped in 
understanding the organization of text. 
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Figure-1.18 Question 18 
70 
60 
50 
40 
30 
20 
10 
0 
1 1 
1 
^ ^ ^ ^ 1 1 
I Series 1 
Strongly 
Agree 
Agree No Opinion Disagree Strongly 
Disagree 
Option 
In question 19,82% respondents agreed that prose helped in 
identifying the central idea, main points and supporting details. On 
the other hand, 8% students disagreed with it. But according to the 
data, the majority of students responded in favor by which we can 
point out that prose provide training to language learners in 
recognizing the main gist of the text. This learning further enhanced 
other skills. 
Figure-1.19 Question 19 
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Question 20 sought responses for developing study habits by 
prose.74% of the respondents agreed about the contribution of this 
literary genre for language learning. 
Figure-1.20 Question 20 
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Conclusion 
The analysis of Aligarh Muslim University intermediate girls 
science students response to the questionnaire on the use of 
literature suggested that the students seemed to hold a positive 
perception of using literature in the language classroom and 
understood its benefits .They were also in favour of making some 
modifications to the syllabus. The maximum positive response went 
on to question 1 which presented 100% positive response improving 
vocabulary through literature. 
The lowest response could be seen in question 12 which 
questioned the usefulness of reading a poem aloud in language 
learning .The positive response came only from 50% of the students. 
The importance of reading aloud was not felt strongly enough by the 
group of learners' .The traditional method of teaching poetry and the 
lack of oral drills in the classroom could be some of reasons for this 
response. 
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Table: 2-Data Summary of Boys (Science Group) 
Option 
Q.No. 
1 
2 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10.(alL 
10.[blS 
10.[c]R 
10.(d]W 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Stro 
Ag 
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27 
12 
22 
12 
18 
17 
7 
15 
11 
9 
28 
34 
21 
7 
5 
31 
16 
10 
7 
16 
12 
21 
19 
ngiy 
ree 
% 
54 
24 
44 
24 
36 
34 
14 
30 
22 
18 
56 
68 
42 
14 
10 
62 
32 
20 
14 
32 
24 
42 
38 
Agree 
(B) 
R 
22 
25 
25 
26 
21 
23 
21 
27 
23 
26 
15 
12 
19 
31 
24 
14 
18 
26 
34 
20 
29 
26 
24 
% 
44 
50 
50 
52 
42 
46 
42 
54 
46 
52 
30 
24 
38 
62 
48 
28 
36 
52 
68 
40 
58 
52 
48 
Total 
% 
Agree 
% 
98% 
74% 
94% 
76% 
78% 
80% 
56% 
84% 
68% 
70% 
86% 
92% 
80% 
76% 
58% 
90% 
68% 
72% 
82% 
72% 
82% 
94% 
86% 
No 
Option 
(C) 
R 
1 
9 
2 
7 
9 
6 
18 
4 
12 
11 
6 
1 
7 
8 
8 
3 
8 
9 
4 
11 
7 
1 
5 
% 
2 
18 
4 
14 
18 
12 
36 
8 
24 
22 
12 
2 
14 
16 
16 
6 
16 
18 
8 
22 
14 
2 
10 
Disagree 
R 
0 
4 
1 
5 
2 
4 
4 
3 
3 
4 
1 
3 
2 
3 
11 
2 
6 
5 
4 
2 
2 
1 
2 
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0 
8 
2 
10 
4 
8 
8 
6 
6 
8 
2 
6 
4 
6 
22 
4 
12 
10 
8 
4 
4 
2 
4 
Strongly 
Disagree 
(E) 
R 
0 
0 
0 
0 
0 
0 
0 
1 
1 
0 
0 
0 
1 
1 
2 
0 
2 
0 
1 
1 
0 
1 
0 
% 
0 
0 
0 
0 
0 
0 
0 
2 
2 
0 
0 
0 
2 
2 
4 
0 
4 
0 
2 
2 
0 
2 
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Total % 
Disagree 
R 
0% 
8% 
2% 
10% 
4% 
8% 
8% 
8% 
8% 
8% 
2% 
6% 
6% 
8% 
26% 
4% 
16% 
10% 
10% 
6% 
4% 
4% 
4% 
Note: 
R = Respondent 
L = Listening 
R = Reading 
% = Percentage 
S = Speaking 
W = Writing 
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Analysis and Interpretation of Boys (Science Group) 
With regard to the first question as to whether hterature 
helped in improving the students' vocabulary, a huge majority 98% 
of the boys' respondents from the science stream agreed that 
literature helped in improving the students' vocabulary. Accordingly 
,the over whelming responses from the boys science group revealed 
that literature was considered an important tool in learning 
vocabulary .In other words, it may be concluded that literature is the 
aesthetic expression of human emotions in the format of language 
and language is impossible without vocabulary. 
Figure-2.1 Question 1 
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When it came to the question 2 of improving grammar through 
literature the respondents were divided over the use of literature in 
language teaching .Though once again ,a majority 74%( 24% strongly 
agree + 50 % agree) agreed that literature helped in improving 
grammar. The student's response again showed that when learning a 
second language, the focus on grammar is equally important 
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Figure-2.2 Question 2 
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In question three, the majority of the students [around 94%] 
agreed that literature broadened imagination .It is true that literature 
is the ornamental use of language and this ornamental language 
produces ample imagination in the mind of the reader. In other 
words, the students' response reveals that the interpretation of 
literary texts by learners can bring about personal responses by 
touching on significant and engaging themes and in the process 
broadens imagination. 
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The responses to question 4 seemed to show that the use of 
Hterature in the language classroom provides chance to mastery on 
language. As the graph showed, 76% agreed and 10% disagreed with 
it. 
Figure-2.4 
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The students' responses (78%] with regard to question five 
was regarding whether literature helped the learner to understand 
the structure of sentences because literature served a rich variety of 
lexical ,grammatical and lexical elements in a more interesting way. 
There were others 4% who did not feel the contribution of literature 
for understanding the structure of sentences. The given graph also 
presented no opinion as 18%. 
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Figure-2.5 Question 5 
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Question number six was whether literature helped the learner 
to be creative was in tune with idea that reading literature also gave 
the chance to use transfer activities in the language classroom. The 
students' responses presented divided data and around 80% agreed 
literature served to be critical in language classroom. There were 
others 8% who disagreed with this statement. 
Figure-2.6 Question 6 
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The response to question number seven was whether 
literature helped the learner to be critical. Around 56% of the 
respondents agreed while 38% said no opinion and 8% disagreed 
.Thus .the view that literature is nevertheless one of the important 
sources of developing critical thinking is divided among the students. 
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Figure-2.7 
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The next question 8 dealt with the relationship between 
literature and language skills, 84% students favored this statement 
while 8% disagreed with it. According to the majority of students 
literature is a special use of language and it is literature that may 
enhance skills of language. 
Figure-2.8 Question 8 
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Question no 9 asked whether literature helped in improving 
cultural familiriarity.68% agreed and 8% disagreed with it. The 
students' response to the question once again proved that a reader 
could discover the thoughts and feelings of others or even experience 
the atmosphere and way of life through a good literary text. 
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Figure-2.9 Question 9 
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In the response to question 10, 92% [68% strongly agreed+ 
24% agreed) agreed that reading skills is closely related to literature 
followed by writing (80%), speaking (86%) and listening (70%). It is 
imaginable that most of the learners think reading can be very 
productive and rewarding. Thus it can be concluded that literature 
provides ample opportunities to language learners to develop their 
reading skills. 
Coming to question eleven, 76% students of science stream 
agreed that poetry enhanced language learning while 8% from same 
stream disagreed with it. Learning is related to motivation and this 
motivation can be enhanced through literature in comparison to ESP 
text. 
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Figure-2.11 Question 11 
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With regard to question 12, the respondents were closely 
divided when compared to the rest of questions, 58% respondents 
agreed that reading a poem aloud helps in language learning while 
28% disagreed with it. It may be possible that students may not be 
aware of the merits of reading aloud by the teacher which enhances 
pronunciation .It is an essential part of prosody. 
Figure-2.12 Question 12 
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In question 13, an overwhelming 90% agreed that visual 
imagery in a poem helps in understanding a poem in contrast to 4% 
who disagreed. Another 6% chose to take a neutral stand. 
. J 
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Question 14 presented 68.5% in favor of unusual world 
combination for special poetic effect while 16% disagreed with it. A 
comparative study of both section girls and boys presented different 
attitudes to the given notion. It was observed that girls (80%) 
showed more affection to the "special poetic effect" in literature than 
to boys (68%). 
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In question 15, 72% respondents agreed that rhyme and 
rhythm helped in understanding the poem. Thus it may be concluded 
that regular features of poetry, alliteration, assonance and figure of 
speech helped in understanding the poem which further lead to 
enhancement of language learning. 
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Figure-2.15 Question 15 
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Coming to the question 16 as to whether prose pieces provide a 
systematic practice in reading skills, 82% of the respondents agreed 
that prose pieces indeed provided systematic practice in reading 
skills. It is hoped in this text students would become responsible and 
autonomous learners who would be proficient in the receptive and 
productive process of the foreign language .In other words, we come 
to the conclusion that selection of prose pieces at intermediate level 
is beneficial and rewarding for science students. 
Figure-2.16 Question 16 
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Question no. 17 attempted to ask the relevance of prose pieces 
in writing skills .72% respondents of science stream agreed that 
prose pieces provided training in writing skills. Thus in the light of 
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present data, it may be concluded that literature has the capability of 
teaching writing skills. 
Figure-2.17 Q u e s t i o n 1 7 
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Question no. 18 sought to ask whether prose pieces helps in 
text organization .In this question we found that 82% respondents 
agreed with it and 4% disagreed .According to the graph , the 
conclusion was that selection of prose pieces at intermediate level 
was beneficial and rewarding for science students. 
Figure-2.18 Question 18 
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Question no. 19 presented overwhelming data. The response to 
the following statement: Prose helps in identifying the central idea, 
main point and supporting detail. 94% respondents agreed and 4% 
disagreed with it .Hence, once again it must be noted that 
contribution of prose in language classroom is appreciative. 
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Figure-2.19 Question 19 
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The last question presented 86% in favor and 4% against it 
.According to the majority of students of science stream, prose pieces 
helped in developing study habits. In short, we can say that prose 
plays a vital role in language teaching at intermediate level. 
rigure-2.20 Question 20 
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Conclusion 
The analysis at intermediate level shows that science stream 
students find literature useful for language teaching .The maximum 
response went on to question number one which presented 98% in 
favor for improving vocabulary through literature. Question 12 
regarding "Reading a poem aloud helps in language" invited some 
disagreement in both boys & girls. Therefore this question must be 
given extra attention for discussion, which we will discuss in 
solutions and recommendations. 
114 
GSafiiBT^iM^ 
Table: 3-Data Summary of Girls (Commerce Group) 
Option 
Q.No. 
1 
2 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10.(a] L 
lO.Cb) S 
lO.(c) R 
lO.(d) W 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Strongly 
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R 
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10 
21 
12 
11 
13 
20 
9 
13 
11 
21 
28 
24 
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14 
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7 
7 
11 
10 
11 
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26 
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Total 
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94% 
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76% 
56% 
70% 
58% 
76% 
72% 
92% 
88% 
54% 
50% 
92% 
58% 
66% 
70% 
64% 
76% 
76% 
70% 
No Option 
(C) 
R 
0 
5 
7 
8 
6 
8 
5 
10 
12 
1 
4 
4 
2 
9 
13 
3 
15 
9 
8 
9 
7 
9 
8 
% 
0 
10 
14 
16 
12 
16 
10 
20 
24 
2 
8 
8 
4 
18 
26 
6 
30 
18 
16 
18 
14 
18 
16 
Disagree 
(D) 
R 
3 
5 
6 
10 
3 
3 
16 
4 
8 
9 
9 
0 
3 
12 
12 
1 
5 
8 
7 
8 
4 
3 
6 
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Note: 
R = Respondent 
L = Listening 
R= Reading 
% = Percentage 
S = Speaking 
W = Writing 
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Analysis and Interpretation of Girls (Commerce Group) 
The girls' students from the commerce section responded to 
question regarding whether literature helped in improving the 
students' vocabulary in the following .A huge majority (94%) of the 
respondent engaged in learning language agreed that literature helps 
in improving the students' vocabulary. Accordingly, the 
overwhelming response from the commerce group revealed that 
literature was considered an important tool for vocabulary learning. 
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With regard to the question two as to whether literature 
helped in improving grammar ,the majority (76%) of the 
respondents responded in favour .The responses showed in the 
graph that when learning a second language ,the focus on grammar 
is equally important .Despite the opposition against the use of 
literature in language classroom ,the students' responses revealed 
that the concept of learning grammar from literature was relevant. 
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Figure-3.2 Question 2 
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The third question sought the responses for the imagination 
through literature. 70% students' agreed that interpretation of 
Uterary texts by learners could bring about personal responses by 
touching on significant and engaging themes and thus in the process 
broadens imagination. As we know that literary language is 
ornamental and uses different figures of speeches, and has an impact 
on the learner to produce imagination. The girls section of commerce 
observed that literature could be used as vehicle to broaden their 
imagination. 
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Some of the respondents (24%) to question four supported the 
drawbacks in the use of Uterary texts such as novels poems. The 
drawbacl<s are that many of them contain language forms that 
learners of language find it difficult to understand.However,60% of 
the respondents supported the given notion that literary texts are 
exploited for the teaching of sentences .They also believed that 
literary text enriched and developed their language input since 
literary texts offer contact with some of the more simple and varied 
creative uses of language .Thus ,the agreed students found literature 
as an useful resource for language mastery. 
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The responses (82%) to question 5 seemed to enthusiastically 
show that the use of literature in the language classroom provided a 
chance for the learner to discover a rich variety of lexical, 
grammatical and syntactical elements in an interesting way. 
Therefore, students of commerce stream get maximum benefit from 
literature according to the graph. 
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The students' responses (76%) with regard to question 
number six whether literature helped the learner to be creative was 
in tune with idea that reading literature also gave the chance to use 
transfer activities in the language classroom to make the reader 
aware of the production of his / her own text. Thus, the present 
graph showed that literature developed the creativity of the learner 
to a greater extent. 
Figure-3.6 Question 6 
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The majority of the students favored question number seven 
.But 34% disagreed with notion that using literature helped the 
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learner to be critical. Therefore, these students wanted some changes 
in syllabus. 
Figure-3.7 Question 7 
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With regard to question number 8 relationship language and 
literature skills, a majority of the respondents [70%) agreed that 
there is some kind of a relationship. According to the data, literature 
is dialectical. Moreover, the concept that literature is made from 
language and if students are exposed systematically to works of 
literature they will develop their language skills holds true in this 
case. 
Figure-3.8 Question 8 
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58% agreed that literature helped in improving cultural 
familiarity. The students response to the question eight supported 
the notion that a reader can discover the thoughts and feelings of 
others or way of life through a good literary text. The prescribed 
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book English with Purpose and Supplementary Reader contain 
different writers such as Indian, American and British. Thus, students 
have different experiences with regard to cultural familiarity when 
they study the work of various writers. 
Figure-3.9 Question 9 
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In the response to question 10, 92% strongly agreed that 
reading skill is closely related to literature followed by writing 
(88%], speaking (72%) and listening [76%]. It is imaginable that 
most of the learners think reading can be very productive and 
rewarding. The students' responses thus imply that a lot of students 
want more reading dine in the classroom. Thus it can be concluded 
that literature provides ample opportunities to the language learners 
to develop their reading skills. ^ 
Coming to the question 11, 54% students of commerce stream 
agreed that poetry enhanced language learning while 28% from same 
stream disagreed with it .According to the graph, we may observe 
that students wanted some changes in syllabus, while 18% 
remained silent for this question. 
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Figure-3.11 Question 11 
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With regard to question 12, the respondents were closely 
divided when compared to the rest of the questions .50% of the 
respondents agreed that reading a poem aloud helps in language, 
26% disagreed and 24% had no opinion. 
Figure-3.12 Question 12 
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In question 13, 92% agreed that visual imagery in a poem 
helped in understanding a poem in contrast to 2% who disagreed. It 
is interesting to note that almost 90% of the respondents gave 
importance to the visual imagery in a poem. Thus visual imagery 
played a vital role in a poem, which enhanced language learning. 
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Coming to question 14, 58% agreed that unusual word 
combination created special poetic effect while 12% disagreed and 
30% no option. 
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In response to question 15, 66% respondents agreed that 
rhyme and r|iyt:hm tielppd in understanding the poem. Thus the 
selection of particular sounds in the poem advanced the 
pronunciation of the learner which is a part of language learning. 
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Figure-3.15 Question 15 
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Coming to question 16 as to whether prose pieces provide a 
systematic practice in reading skills, 70% respondents of commerce 
section agreed that prose piece indeed provided a systematic practice 
in reading skills. It means that commerce section get the benefit of 
literature to enhance their language skills. 
Figure-3.15 Q u e s t i o n 16 
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Question 17, sought to ask the relevance of prose piece in 
writing skill.64% of the respondents agreed that prose pieces 
provided training in writing skills, in contrast to 18% who disagreed 
and 18% who took a neutral stand. Thus in the light of present graph 
it can be concluded that literature has the capability of teaching 
writing skills. 
124 
eiS.^dBrS?im 
Figure-3.17 Q u e s t i o n 17 
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Question 18, sought to ask whether Hterature helped in text 
organization. In this question, we found that 76% respondents 
agreed to this. According to the data we can conclude that careful 
selection of prose at this level is rewarding for girls students. 
Figure-3.18 Q u e s t i o n 18 
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In Question 19, 76% agreed that prose helped in identifying 
central idea / main point and supporting details. 
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Figure-3.19 Question 19 
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Question 20, presented here 70% in favour and 14% against. 
According to the majority of students, it may be concluded that 
literature provided ample opportunities to develop study habits of 
young learners of commerce girls section. 
Figure-3.20 Question 20 
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Conclusion 
The present analysis showed that the use of literature in the 
language classroom was highly beneficial and appreciative .The 
maximum positive response was in question number one which 
presented 94% responses for improving vocabulary through 
literature whereas highly negative was 34% for question seven. 
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Table: 4-Data Summary of Boys (Commerce Group) 
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Total % 
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Total % 
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4% 
30% 
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L = Listening 
R = Reading 
% = Percentage 
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Analysis and Interpretation of Commerce Boys Group 
With regard to the first question as to whether literature 
helped in improving the students' vocabulary, a huge majority 96% 
of the boys' respondents from the commerce stream agreed that 
literature helped in improving the students' vocabulary. Accordingly, 
the overwhelming responses from the boys commerce group 
revealed that literature was considered an important tool in learning 
vocabulary .In other words, it may be concluded that literature is the 
aesthetic expression of human emotions in the format of language 
and language is impossible without vocabulary. 
Figure-4.1 Question 1 
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When it came to the question 2 of improving grammar through 
literature the respondents were divided over the use of literature in 
language teaching .Though once again ,a majority 60% (16 %strongly 
agree + 44% agree) agreed that literature helped in improving 
grammar. The students' response again showed that when learning a 
second language, the focus on grammar is equally important. 
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Figure-4.2 Question 2 
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In question three, the majority of the students 66% agreed 
that literature broadened imagination .It is true that literature is the 
ornamental use of language and this ornamental language produces 
ample imagination in the mind of the reader. In other words, the 
students' response reveals that the interpretation of literary texts by 
learners can bring about personal responses by touching on 
significant and engaging themes and thus in the process broadens 
imagination. 
Figure-4.3 Question 3 
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The responses to question 4 seemed to show that the use of 
literature in the language classroom provided chances to mastery on 
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language. As the graph showed, 68% agreed andl4 % disagreed with 
it 
Figure-4.4 Question 4 
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The students' responses [82%) with regard to question five on 
whether literature helped the learner to understand the structure of 
sentences because literature served a rich variety of lexical 
.grammatical and lexical elements in a more interesting way. There 
was others 4 % who did not feel the contribution of literature for 
understanding the structure of sentences. The given graph also 
presented no opinion as 14 %, so they were not sure for the said 
statement. 
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Question number six whether literature helped the learner to 
be creative was in tune with idea that reading literature also gave the 
chance to use transfer activities in the language classroom. The 
students' responses presented divided data and around 58% agreed 
literature served to be critical in language classroom. There were 
others 16% who were disagreed with this statement. 
Figure-4.6 Question 6 
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The response to question number seven using literature helps 
the learner to be critical, around 54% of the respondents agreed 
while 10% said no opinion and 24% were disagreed .Thus, the view 
that literature is nevertheless one of the important sources of 
developing critical thinking is divided among the students. 
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The next question 8 dealt with the relationship between 
literature and language skills, 72% students favored this statement 
while 16% disagreed with it. According to the majority of students 
literature is special use of language and it is literature that may 
enhance skills of language. 
Figure-4.8 Question 8 
60 
50 
S)40 
a 
g 30 
u S 20 
Q. 
10 
- ^ 
- U __ ^ 
I Series 1 
Strongly Agree No Opinion Disagree Strongly 
Agree • Disagree 
Opinion 
Question no 9 asked whether literature helped in improving 
cultural familiarity. 60% agreed and 26% disagreed with it. The 
students' response to the question once again proved that a reader 
could discover the thoughts and feelings of others or even experience 
the atmosphere and way of life through a good literary text. 
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Figure-4.9 Question 9 
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In the response to question 10, 92 %( 56%strongly agreed+ 
36% agreed) agreed that reading skills is closely related to literature 
followed by writing [84%), speaking [72%) and listening [84%).It is 
imaginable that most of the learners think reading can be very 
productive and rewarding. Thus it can be concluded that literature 
provides ample opportunities to language learners to develop their 
reading skills. 
Coming to question eleven, 68% students of commerce stream 
agreed that poetry enhanced language learning while 16% from same 
stream disagreed with it. According to the given graph, we may 
observe that students learn language better by reading more and 
more works of literature than by reading books of grammar and 
science .There is reason behind it. Because every learning needs 
motivation and this motivation can be assisted through literature in 
comparison to ESP text. 
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With regard to question 12, the respondents were closely 
divided when compared to the rest of questions, 60% respondents 
agreed that reading a poem aloud helps in language learning while 
24% disagreed with it. It may be possible that students may not be 
aware of the merits of aloud reading by the teacher which enhances 
pronunciation .It is an essential part of prosody. 
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In question 13, an overwhelming 90% agreed that visual 
imagery in a poem helps in understanding a poem in contrast to 6% 
who disagreed. Another 4% chosen to take a neutral stand. 
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Question 14 presented 50% in favor of unusual word 
combination for special poetic effect while 20% disagreed with it. 
Figure-4.14 Question 14 
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In question 15, 68% respondents agreed that rhyme and 
rhythm helped in understanding the poem. Thus it may be concluded 
that regular features of poetry, alliteration, assonance and figure of 
speech helped in understanding the poem which further lead to 
enhancement of language learning. 
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Figure-4.15 Question 15 
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Coming to the question 16 as to whether prose pieces provide a 
systematic practice in reading sl^ ills, 80% of the respondents agreed 
that prose pieces indeed provided systematic practice in reading 
skills. It is hoped in the ways discussed in this text students would 
become responsible and autonomous learners who are proficient in 
the receptive and productive process of the foreign language. 
Figure-4.16 
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Question no. 17 seeks to ask the relevance of prose pieces in 
writing skills .58% respondents of science stream agreed to realize 
that prose pieces provided training in writing skills. Thus in the light 
of present data, it may be concluded that literature has the capability 
of teaching writing skills. 
Figure-4.17 Question 17 
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Question no. 18 seeks to ask whether prose pieces helps in text 
organization .In this question we found that 76% respondents agreed 
with it and 8% disagreed .According to the graph ,we came to the 
conclusion that selection of prose pieces at intermediate level was 
beneficial and rewarding for science students. 
Figure-4.18 Question 18 
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Question no 19 presented overwhelming response in favour of 
use of prose as it helps in identifying the central idea, main point and 
supporting detail. 86% respondents agreed and 6% disagreed with it 
.Hence, once again it must be noted that contribution of prose in 
language classroom is appreciative. 
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The last question presented 62% in favor and 18% against it 
.According to the majority of students of science stream, prose pieces 
helped in developing study habits. In short, we can say that prose 
plays a vital role in language teaching at intermediate level. 
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Conclusion: 
The present analysis shows that the use Hterature in 
the language classroom was in favour. The maximum 
positive response presented 96% for question one .On the 
other hand, highly negative was 30% for question 2 and 
highly neutral was 30% for questionl4. Perhaps, this is 
because they are unaware of the subtleties of language and 
the interplay of words and also because the teaching 
methodology may not be emphasising this crucial use of 
dimension of language use. 
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Data Analysis and Interpretation of Girls Arts Group 
Coming to the question 1, a big majority (94%) of tiie 
respondents agreed tiiat literature iielped in improving the student's 
vocabulary. Accordingly, the overwhelming responses from the 
female arts group revealed that literature is considered an important 
tool in the learning of vocabulary in the language classrooms. 
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However, when it comes to the question of improving grammar 
through literature the respondents were divided over the role of 
literature in teaching grammar. Though, once again a majority of 
respondent 66% agreed that literature helps in improving grammar. 
There were others who (28%) disagreed with it. The teaching of 
grammar always questions through literature and considered unfit. 
But there are many exercises in the prescribed book English with the 
Purpose that enhanced grammar knowledge of the second language 
learner. 
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In question three, 88% of the respondents agreed that 
literature broadened one's imagination. Imagination is the second 
learning is part of cognitive Psychology. Thus, we can conclude the 
literature has a central place developing one's imagination. 
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With regard to question number 4, 74% of the respondents 
agreed that literary texts are exploited for the teaching of vocabulary 
or structures or language manipulation. Thus, we can conclude 
according to the data that literature provided ample opportunities to 
assist mastery of language. 
Figure-5.4 
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The response [78%) to question 5 clearly shows that the use of 
literature in the language classroom provided a chance for the 
students to discover a rich variety of lexical, grammatical and 
syntactical element in a more interesting way than in other text 
books. 
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Figure-5.5 Question 5 
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In response to question number 6, 84% respondents agreed 
that literature helped the learner to be creative. This was idea that 
reading literature also gave the chance to use transfer activities 
[diary entries letters, posters reviews) in the language classroom to 
make the reader aware of the productions of his/her own texts. 
According to the data, we can conclude that literature has a very 
important place in the process of language learning. 
Figure-5.6 Question 6 
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For question number 7, a majority (60%) of the students felt 
that literary text did help in formulating the learner's critical faculty. 
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Figure-5.7 Question 7 
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With regard to the question 8, 78% students agreed that there 
is relationship between language skills and literature. Thus the 
concept that literature is made from language and if students are 
exposed systematically to works of literature they will develop their 
literary competence. 
Figure-5.8 Question 8 
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In response to question 9, 66%, agreed that literature helped in 
improving cultural familiarity. The student's responses to the 
question supported the notions that a reader can discover the 
thoughts and feedings of others or even experience the different 
forms of language and codes of the author of another time. 
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Figure-5.9 Question 9 
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Question number 10 had four parts and the respondents 
indicated that reading skill was closely related to literature with 94% 
responses followed by writing (90%), speaking(76%) and 
listening(76%). It meant that literature was an important tool in 
reading skill. 
The next set of ten-question covered the benefits of teaching 
poetry and prose in the language classroom. In response to question 
11, 50% responded and agreed that poetry enhanced \2Lngxkdige 
learning, while 24% disagreed with the given statement. The 
respondents who disagreed presented their concern towards poetry 
in a negative way. But if one looks at the prescribed text one finds 
that most of the poems are easy to understand. Thus the language 
teacher must give extra attention to these students. 
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With regard to question 12, the respondents were closely 
divided when compared to the rest of the question 44% of the 
respondents agreed that reading a poem aloud helped in language, 
while 42% disagreed and 14% had no opinion. 
Figure-5.12 
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In question 13, an overwhelming 76% agreed that visual 
imagery in a poem helped in understanding a poem in contrast to 
16% who disagreed. It is interesting to note that most of the 
respondents importance to the visual imagery in a poem. A few 
questions could be asked at this juncture. One could begin with 
modern poets and explore the question as to what makes poetry: are 
rhythm, rhyme complex language, and imagery always necessary? 
The students could go on to write their own poems with different 
forms haikus, acrostic poems, shape poems etc. They could also be 
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encouraged to write poetry whilst listening to music or looking at 
pictures. 
Figure-5.13 Question 13 
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In response to question 14, 64% respondents agreed that 
unusual, word combination created special poetic effect, 14% 
disagreed and another 22% had no opinion. Thus, arts students got 
benefit from unusual word combination of poetry and realized the 
importance of thus literary genre in language classroom. 
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70% respondents of question 15 agreed that rhj^hm and 
rhyme played an important role in understanding a poem. Thus it 
may be concluded that the majority of students agreed regarding the 
benefits from poem by rhyme and rh)^hm. 
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Figure-5,15 
50 
i n^ 
10 
strongly i 
Agree 
• 
Q u e s t i o n 1 5 
. •- '-
^gree No Opinion Disagree 
Option 
Strongly 
Disagree 
1 • Serlesi | 
In response to question 16,88% respondents agreed that prose 
pieces provided a systematic practice in reading skills. The main 
objective of literature in language classroom was to enhance the 
learner's reading skills. As the data presented, it was proved that 
literature provided training in reading skills. 
Figure-5.16 Question 16 
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In question 17, 86% of the respondents agreed that prose 
pieces provided training in writing skills, in contrast to 8% who 
disagreed and 6% who took a neutral stand. Once again, the given 
data presented that literature was essential in teaching writing skills 
for intermediate students. 
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Figure-5.17 Q u e s t i o n 1 7 
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In response to question 18, 74% respondents agreed that 
reading prose helped in understanding the organization of a text. 
Every language learners needed to understand how a paragraph 
could be written. Thus, this technique had been facilitated by prose 
according to the present data. 
Figure-5.18 Question 18 
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84% respondents agreed to question 19 that prose helped in 
identifying the central idea, main point and supporting details. Thus 
according to the data, plays played an important tool in language 
learning. 
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In resT^onse to (\\xes\\or\ 20, 86% respondents agreed that prose 
pieces helped in developing study habits. 
Figure-5.20 Question 20 
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Conclusion:-
The present analysis showed that the use of Hterature in the language 
classroom was highly beneficial and appreciative. The maximum 
positive answers presented were 94% responses for improving 
vocabulary through literature. On the other hand, a highly negative 
response was [42%) for question 12 and highly neutral was 34% for 
question no. 7. 
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Table: 6-Data Summary of Boys (Arts Group) 
Option 
Q.No. 
1 
2 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10.(a]L 
10.(b)S 
10.Cc)R 
10.(d)W 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Strongly 
Agree 
CA) 
R 
23 
13 
16 
12 
11 
18 
4 
13 
17 
12 
21 
29 
14 
7 
5 
10 
10 
12 
8 
8 
12 
13 
11 
% 
46 
26 
32 
24 
22 
36 
8 
26 
34 
24 
42 
58 
28 
14 
10 
20 
20 
24 
16 
16 
24 
26 
22 
Agree 
(B) 
R 
24 
27 
18 
26 
26 
22 
22 
19 
17 
28 
23 
18 
23 
21 
20 
25 
20 
24 
25 
23 
25 
27 
21 
% 
48 
54 
36 
52 
52 
44 
44 
38 
34 
56 
46 
36 
46 
42 
40 
50 
40 
48 
50 
46 
50 
54 
42 
Total 
% 
Agree 
% 
94% 
80% 
67% 
76% 
74% 
80% 
52% 
64% 
68% 
80% 
88% 
94% 
74% 
66% 
50% 
70% 
60% 
72% 
66% 
62% 
74% 
80% 
64% 
No 
Option 
(C) 
R 
2 
1 
10 
5 
3 
8 
17 
14 
10 
3 
6 
3 
5 
9 
9 
11 
9 
9 
12 
8 
5 
6 
10 
% 
4 
2 
20 
10 
6 
16 
34 
28 
20 
6 
12 
6 
10 
18 
18 
22 
18 
18 
24 
16 
10 
12 
20 
Disagree 
(D) 
R 
1 
9 
6 
6 
9 
2 
7 
4 
5 
7 
0 
0 
8 
12 
14 
4 
8 
5 
4 
11 
6 
4 
7 
% 
2 
18 
12 
12 
18 
4 
14 
8 
10 
14 
0 
0 
16 
24 
28 
8 
16 
10 
8 
22 
12 
8 
14 
Strongly 
Disagree 
(E) 
R 
0 
0 
0 
1 
1 
0 
0 
0 
1 
0 
0 
0 
0 
1 
2 
0 
3 
0 
1 
0 
2 
0 
1 
% 
0 
0 
0 
2 
2 
0 
0 
0 
2 
0 
0 
0 
0 
2 
4 
0 
6 
0 
2 
0 
4 
0 
2 
Total % 
Disagree 
% 
2% 
18% 
12% 
12% 
20% 
4% 
14% 
8% 
12% 
14% 
0% 
0% 
16% 
26% 
32% 
8% 
22% 
10% 
10% 
22% 
16% 
8% 
16% 
Note 
R = Respondent 
L = Listening 
R = Reading 
% = Percentage 
S = Speaking 
W = Writing 
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Data interpretation and analysis of Boys (Arts group) 
In question number 1, 94% (46% strongly agreed+48% 
agreed] agreed that literature contributed in the development of 
vocabulary of Boys Arts group. According to the majority of students 
literature is the essential part of vocabulary teaching. A close analysis 
of prescribed book "English with the purpose" witnessed that 
literature was capable of teaching vocabulary to language learner at 
intermediate level. Thus exercises given after each lesson made use 
of words from the literary text to illustrate the semantic range of 
useful words. 
Figure-6.1 Q u e s t i o n 1 
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The second question, on whether literature helped in 
improving grammar, the majority (80%) of students responded 
positively. The students' responses again showed that when learning 
a second language, the focus on grammar was also equally important 
despite the opposition against the use of literature in the classroom, 
the student's responses showed that the concept of learning 
grammar from literature was relevant. Thus literature provided 
authentic material to teach grammar. 
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Figure-6.2 Question 2 
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In question three, 68% of the respondents agreed that 
literature broadened one's imagination, while 12% disagree with this 
notion and 20% felt no opinion. The students responses revealed that 
the interpretation of literary by learners can bring about personal 
responses by touching on significant and engaging themes and thus 
in the process broadened one's imagination. 
Figure-6.3 Question 3 
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Question number 4 was regarding whether literature helped in 
the mastery of language, 76% of the respondents responded 
positively and supported the notion that literary texts are exploited 
for the teaching of language manipulation. They also believed that 
literary texts enriched and developed their language input since 
literary text offered contact with some of the more subtle and varied 
creative uses of the language. 
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rigure-6.4 Question 4 
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The responses [74%) to question 5 seemed to enthusiastically 
show that the use of literature in the language classroom provided a 
chance for the students to discover a rich variety of lexical, 
grammatical and syntactical structures students in more interesting 
-wdi)/ than in diH ESP text book. 
Figure-6.5 Question S 
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In response to question number 6, 80% respondent of boys' 
arts stream accepted that literature helped the learner to be creative. 
According to the majority of students, literature made the learners 
creative and developed their reasoning by using it. 
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Figure-6.6 Question 6 
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52% respondents agreed with question number 7, while 34% 
remained neutral. On this particular question, students were divided 
in their opinion; the same divide of students could be seen in girls 
arts students where 34% respondents remained neutral. 
Figure-6.7 Question 7 
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Question 8 sought to view the relationship between language 
skills and literature. A majority of respondents (64%] agreed that 
there was some kind of a relationship between the two. Thus the 
concept that literature is made from language and if students are 
exposed systematically to works of literature they will develop their 
literary competence too holds true this case. 8% agreed that 
literature helped in improving cultural familiarity. 
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Figure-6.8 Question 8 
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The students' responses to the question 9 supported the notion 
that a reader can discover the thoughts and feeUng of others or even 
experience the atmosphere and way of hfe through a good hterary 
text. Further more, the reader can experience the different forms of 
language and codes of the writer of another time or culture. 
Figure-6.9 Question 9 
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The responses to question 10, 94% of the respondents (58% 
strongly agree+ 36% agree] agree that reading skill is closely related 
to literature followed by writing [74%), speaking (88%) and 
listening (80%). In other words, literature is the best tool for 
developing reading skill of language learner according to the data. 
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The next set of ten questions covered the benefits of teaching poetry 
and prose in the language classroom. 56% respondents agreed to 
question eleven that poetry enhanced language learning whereas 
26% disagreed with. Thus according to the majority of students, 
poetry provided positive contribution to language learning. 
Figure-6.11 Question 11 
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With regard to question 12, the respondents were closely 
divided when compared to the rest of the question. 50% of the 
respondents agreed that reading a poem aloud helped in language, 
32% disagreed and 18% had no opinion. 
Figure-6.12 Question 12 
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In question 13, regarding the usefulness of visual imagery, 1^% 
respondents agreed that visual imagery in a poem helped in 
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understanding a poem. According to the majority of students, visual 
imagery was essential in a poem to understand it for the sake of 
language learning. 
Figure-6.13 Question 13 
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Coming to the question 14, we find that 60% respondents 
agreed and 22% disagreed that unusual word combination created 
special poetic effect, therefore, according to the majority of students 
unusual word combination should be presented in the poem that 
enhances language learning. 
Figure-6.14 Question 14 
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Question 15 was regarding how the importance of rhyme and 
rh5^hm helped in understanding a poem. 72% respondents agreed 
and 10% disagreed with it. In the light of present data we may 
conclude that most students enjoyed and benefited from this feature 
of poetry. 
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Figure-6.15 Question 15 
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In question 16, 66% respondents agreed that prose pieces 
provided systematic practice in reading skills. Therefore, it may be 
concluded that students are given enough prose pieces to read for 
developing their reading skills. The book" Impressions" contains ten 
chapters written by well known writers. This book intends to 
develop extensive reading that will generate among the learners new 
ideas. So the present syllabus fetches this aim according to the 
majority of students. 
Figure-6.16 Question 16 
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Question number 17 was concerning whether prose pieces 
provided training in writing skills. 62% respondents agreed and 22% 
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disagreed with it, given tiie reading and writing skill correlation. It 
means that writing skill needs extensive reading of prose. So in the 
light of present data we can conclude that prose pieces provide 
ample opportunities to develop writing skills. 
Figure-6.17 Q u e s t i o n 17 
50 
40 
30 
20 
10 
0 
KilS^ 
iSeriesI 
Strongly Agree No Opinion Disagree Strongly 
Agree Disagree 
Option 
Question 18 was concerned with how far prose helped in 
identifying the central idea/main point and supporting details 80% 
respondents agreed with it. It means that majority of students feel 
the importance of prose in language learning. 
Figure-6.18 Q u e s t i o n 18 
60 
50 
40 
30 
20 
10 
0 n_ n 
[ • Series1 
Strongly Agree No Opinion Disagree Strongly 
Agree Disagree 
Option 
In response to question 19, 74% respondents agreed that prose 
helped in understanding the organization of a text and 16% 
disagreed with it. According to the majority of students prose has an 
important contribution in language learning. ^ 
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Figure-6.19 Question 19 
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The last question was regarding how prose pieces helped in 
developing study habits. Once again the majority of students (64%) 
accepted the above notion, The purpose of prose pieces in language 
classroom was to develop independent study habits which could be 
transferred to the study of other subjects in English, According to the 
given data, this task could be achieved in language classroom by 
using prose. Thus it may be concluded that prose plays a significant 
role in language learning. 
Figure-6.20 Question 20 
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Conclusion 
The present analysis showed that the use of hterature in the language 
classroom was highly beneficial and appreciative. The maximum 
positive response was seen in question number one (1) which 
presented 94% responses for improving vocabulary, whereas highly 
negative was 34% for question seven. Question 12 presented highly 
neutral responses which was 32%. 
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Analysis and Interpretation of Teachers 
Question 1- Using literary text can be helpful in studying English 
language. 
Table-7.1 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
12 
14 
00 
0 
00 
Percentage 
46.15% 
53.84% 
0% 
0% 
0% 
Analysis and interpretation 
The above table, which shows the teacher's responses to 
whether using literary text is helpful in the language classroom, it 
clearly highlights how an overwhelming majority agree. Not a single 
person objected to the use of literary text in the classroom. The 
response here goes against the view of some teachers who often 
regard literature as inappropriate to the language classroom. 
However, the use of literary texts can be a powerful pedagogic tool. 
This reveals that most of the teachers teaching in the secondary 
schools in Aligarh Muslim University are in favor of using literary text 
for teaching language. Thus, there should be some changes in the 
syllabus pattern by initiating various approaches to teaching 
literature that provides a rationale for an integrated approach to 
teaching literature in the language classroom. 
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Question 2-Literature provides motivation for students 
Table-7.2 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
20 
06 
0 
0 
00 
Percentage 
76.92% 
23.07% 
0% 
0% 
0% 
Analysis and interpretation 
The responses to this question are in tune with the first 
question where the respondents have clearly stated that the use of 
literary text is helpful in the language classroom. Keeping the positive 
opinion flow the respondents firmly agreed that literature motivated 
the students through its different genres that highlighted the 
experiences of people. Apart from offering a distinct literary world, 
which can widen learners' understanding of their own, and other 
cultures, it can create opportunities for personal expression and 
motivate them to become creative. 
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Question 3- Literature develops ttie linguistic ability of the 
learner 
Table-7.3 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
10 
15 
0 
1 
0 
Percentage 
38.46% 
57.69 
0% 
3.84% 
0% 
Analysis and interpretation 
Most of the respondents agreed that literature developed the 
linguistic ability of the learner and only one of the respondents 
disagreed. The notion that using literature enables the learner to 
hone one's language skills seems to have hold common ground for 
most of the respondents. The teachers' main concern seems to be to 
help the learners acquire communicative competence. For this 
reason, most of them tend to focus on teaching standard forms of 
linguistic expression using literary text. The approach supported by 
the respondents is characterized by a concentration on the literary 
texts assuming that if the students were continually exposed to the 
best uses of the English language, it would in some sense 'rub off on 
their own performance in the language. 
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Question 4- There exists correlation between literature and 
language. 
Table-7.4 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
10 
16 
0 
0 
0 
Percentage 
38.46% 
61.53% 
0% 
0% 
0% 
Analysis and interpretation 
The respondents agreed in unison that there is a link between 
literature and language. These views reflect the notion based on the 
premise that literature is language and language can indeed be 
literary. The teacher's responses emphasized language as the literary 
medium. Since literature is made from language, if students are 
exposed systematically to works of literature they will develop their 
literary competence too. As there is a correlation between language 
and literature, the students will enrich and develop their language 
input. 
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Question 5- A linguistic approacli to teaching literature leads to 
systematic language teaching. 
Table-7.5 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
10 
14 
0 
01 
01 
Percentage 
38.46% 
53.84% 
0 
3.84% 
3.84% 
Analysis and interpretation 
The majority of the respondents felt that using a linguistic 
approach to teaching literature leads to systematic language 
teaching. The views generated by the teachers seemed to reflect the 
notion that teaching literature systematically will develop the 
learner's literary competence. Literary texts are exploited for the 
teaching of vocabulary or structures or language manipulation. The 
argument behind this seemed to be that the students will enrich and 
develop their language input since literary texts offer contact with 
some of the more subtle and varied creative uses of the language. 
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Question 6- Literature develops open mindedness and broadens 
imagination 
Table-7.6 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
24 
2 
0 
0 
0 
Percentage 
92.30% 
7.69% 
0% 
0% 
0% 
Analysis and interpretation 
All of the respondents responded that literature develops open 
mindedness and broadens imagination. This is because literary 
works appeal to the imagination and the life experience of the 
learners, the texts contain norms and values for human co-existence, 
which call for a discussion in class. The discussion in the classroom 
enables the learner to express their opinion about the text either 
explicitly or implicitly. Moreover, modern literary texts in particular 
raise more questions than they definitely answer. Thus, in the 
process it helps in the development of open mindedness and 
broadens one's imagination. 
170 
Question 7- Teaching literature increases cultural familiarity 
Table-7.7 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
18 
8 
0 
0 
0 
Percentage 
69.23% 
30.76% 
0% 
0% 
0% 
Analysis and interpretation 
It is interesting to note that none of tiie respondents responded 
in the negative. Most of the respondents agree with the idea that 
Hterature provides cultural and language enrichment by revealing 
insights into the target culture and presenting language contexts that 
make items memorable by placing them in a realistic social and 
physical context. Thus, the teaching of literature in the classroom and 
by allowing reading and adding of some characterization to a 
drama/theatre text, learners became personally and fully involved in 
the learning process, in a context in which it is possible for learners 
to feel less self-conscious and more empowered to express 
themselves freely. 
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Question 8-Literature leads to cultural enrichment and personal 
involvement 
Table-7.8 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
12 
14 
0 
0 
0 
Percentage 
46.15% 
53.84% 
0% 
0% 
0% 
Analysis and interpretation 
The teachers' responses highlights the idea that the use of 
literature as a resource and not on the study of literature. The 
teachers seem to voice out the need of the students' personal 
engagement with the reading of literary texts. 
Works of literature are seen as the relics of culture and through their 
'study' students understand and appreciate cultures and ideologies 
different from their own in time and space. Thus, in the process of 
reading students are exposed to different cultures and this enriches 
the learner's knowledge about a particular knowledge. It also 
supports the pedagogical role of the teacher as an educator and an 
enabler for the transmission of knowledge rather than as the 
infallible possessor of knowledge who gives his/her lectures in the 
name of the implementation of a syllabus ignoring or missing.the real 
communication with the students. Their responses seem to highlight 
the necessity and the pedagogical value of developing the students' 
critical awareness so that they become critical readers of literary 
texts and not passive accumulators of whatever is being taught to 
them. 
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Question 9- Literature leads to Icnowledge of how to recognize 
the convention in a literary piece 
Table-7.9 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
18 
8 
0 
0 
0 
Percentage 
69.23% 
30.76% 
0% 
0% 
0% 
Analysis and interpretation 
The reading oi literary texts within the diCdidLexmc setting ol 
literary studies deals with the knowledge and use of critical concepts, 
literary conventions and metalanguage which is often required by 
students in talking and writing about literature. Thus, the teachers' 
overwhelming positive response is an indicator that the use of 
literature in the language classroom leads to a knowledge of how to 
recognize the convention in a literary piece. 
173 
in 
2 
O 
H 
cu O 
^ 
o 
a 
4-) 
u 
0) 
• M 
c 
Cu 
CO 
4-1 
OJ <*-
OS O 
a> 
0X3 
TO 
4-> 
C 
0) 
(X 
CO 
4-> 
? bC 
c xs 
o ra 
(U ; ^ 
CK: O 
(U 
re 
c 
<u 
u 
0) 
ex 
;« 
c re 
O 0) 
D. a 
OS O 
O) 
DO 
re 4-1 
c Ol 
o 
0) 
a-
00 
0) .5 
T3 C 
0) u -
oi o 
o^ 
vO 
r-( 
v£3 
t ^ 
o CM 
^ 
a5 
ro 
o 
T H 
vO 
• * 
CO 
ro 
o 
T H 
>, 
o <u 
X3 ex 
u^ re 
00 
ro 
o 
r H 
o 
ro CN 
v£) 
O 
^ 
©^ 
• « * • 
00 
ro 
i n 
"^ 
r-t 
vO 
- * 
00 
ro 
o 
T H 
< 
o 
o 
o 
1 
o 
o 
o 
o 
o 
c 
"E 
' a 
o 
o 
2 
o 
o 
o 
o 
o 
o 
00 
rq 
LO 
r H 
• * 
0) 
bO 
re 
V5 
Q 
^ o^ 
o 
o 
o 
o 
o 
o 
^.0 
t < 
rg 
. . O 
^ 
\o 
K 
CN 
>> <U 
o re 
L. 10 
00 TD 
.2 
B 
a 
73 
< 
C 
•M 
00 
O) 
o 
t/5 
T 3 
C 
C 
0 ) 
u 
C 
03 
4-1 
S - . 
o 
4-> 
T 3 
4-> 
Si 
t/1 
•M C 
CU 
C 
O 
a 
C/5 
cu 
03 
03 
4-> 
cu 
> 
o 
03 
CU 
03 
<U 
u, 
03 
C/5 
CU 
c 
S-. 
0 3 
CU 
C/3 
o 
cu 
u 
o 
U 
C/5 
CU 
4-> 
OJ 
cu 
—. V) 
<u 
W3 
03 
Ml 
C 
03 
a c/5 
cu 
03 
CU 
CI, 
c/5 
DJD 
C 
03 
CU 
C L 
V3 
^ o 
03 O 
CU 
Si 
o 
C/3 
03 
a, 
S 
a; 
o u 
4-1 
O 
c 
C/3 
03 
<^ 03 
V) 
4-> 
03 
4-> 
d) 
4-1 
o 
c 
N 
< 
03 
CU 
cu 
C/1 
cu 
C/3 
cyi 
OS 
'o 
cu 
cu 
CO 
•bib 
a 
w 
• ^ f -
classroom. However, most of the teachers feel that writing and reading 
are more important than speaking. The above responses reveal that 
more literary text and more reading time and writing assignment 
should be introduced in the syllabus. 
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Question 11- Do you agree with statement that literature is 
performance in words 
Table-7.11 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
8 
16 
0 
2 
0 
Percentage 
30.76% 
61.53% 
0% 
7.6% 
0% 
Analysis and interpretation 
The majority of the respondents' agreed that literature is 
performance in words. A review on the use of authentic texts in the 
language classroom and the incorporation of language and literature 
curriculum indicates that language competency of the learner is 
analyzed by the students ability of uttering linguistically complex 
sentences at the lower proficiency levels, providing them 
opportunities to provide insights and personal opinions on a literary 
text. The teaching of literature contributes to their language 
development through collaborative construction of meaning and 
performance. 
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Question 12- The study of literature tielps the learner to 
improve 
Table-7.12 
Category 
a 
b 
0 
d 
e 
Option 
Syntax 
Morphology 
Semantics 
Phonology 
All 
Respondents 
2 
0 
2 
0 
22 
Percentage 
7.6% 
0% 
7.6% 
0% 
84.61%3 
Analysis and interpretation 
The interpretation and analysis of the above tables reveals that 
most of the respondents are of the view that the use of literature in 
the language classroom enables the students to hone their language 
skills. Keeping the different responses in mind, an analysis of the 
above table completes a process that was started when the teachers' 
highlighted the importance of the use of literature. The above 
response reveals that most of the teachers feel that literature helps 
the students' utter linguistically complex sentences and also provides 
insights and personal opinions. 
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Question 13- Learners are exposed to varied structure of 
sentences tlirougli literature 
Table-7.13 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
14 
12 
0 
0 
0 
Percentage 
53.84% 
46.15% 
0 
0 
0 
Analysis and interpretation 
As expected, an overwhelming majority of the respondents 
responded that the use of literary text in the language classroom 
exposes the learners to different structures of sentences. Thus, the 
students are not only taught the dynamics of grammar but also 
exposed to the ways in which different types of sentences are used in 
the literary text. This seems to be a practical approach to the teaching 
of grammar. 
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Question 14- Study of literature helps in the understanding of 
word structure. 
Table-7.14 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
12 
14 
0 
0 
0 
Percentage 
46.15% 
53.84% 
0 
0 
0 
Analysis and interpretation 
The above table's response is similar to the response provided 
in table 13. Here, the respondents are of the view that literature helps 
in the understanding of word structure. The above responses 
highlight the importance given to the teaching of grammar with the 
use of literary text. More exercises related to grammar should be 
made available in the literary text in the classroom. 
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Question 15-Studying literature enliances understanding of 
lexical items and recognizing ambiguity, connotation and 
denotation. 
Table-7.15 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
8 
16 
2 
0 
0 
Percentage 
30.76% 
61.53% 
7.6% 
0% 
0 
Analysis and interpretation 
The above table is more of an extension of table 9. The study of 
literary texts enhances the learner's understanding of lexical items 
and recognizing ambiguity, connotation and denotation. Only 2 
respondents took a neutral stand, whereas the rest of the 
respondents agreed that literature is an enhancing tool. 
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Question 16-Using poetry in tlie language classroom leads to 
native like pronunciation 
Table-7.16 
Category 
a 
b 
c 
d 
e 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
4 
6 
2 
12 
2 
Percentage 
15.38% 
23.07% 
7.6% 
46.15% 
7.6% 
Analysis and interpretation 
The above table highlights the issue of whether poetry in the 
language classroom leads to native like pronunciation. The 
respondents were divided on this issue but a majority voted in 
disagreement with regard to the idea that poetry improves 
pronunciation. 
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Question 17- Learners need to recognize the conventions in the 
literary worli 
Table-7.17 
Category 
a 
b 
c 
d 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
0 
24 
0 
2 
0 
Percentage 
0% 
92.30 
0 
7.69 
0 
Analysis and interpretation 
Once again, the responses of the respondents were similar to 
tables 9 and 15. The previous two tables highlight the importance of 
the need for conventions in a literary text. The above table once again 
highlights the importance towards the need to recognize these 
conventions in the literary text and to be able to differentiate 
between a literary and non literary text. 
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Question 18- Literature Helps in the Acquisition of Slcills of 
Communication 
Table-7.18 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
8 
16 
2 
0 
0 
Percentage 
30.76% 
61.53% 
7.6% 
0% 
0% 
Analysis and interpretation 
In the above responses we have seen how a majority of the 
respondents agreed that literature helps in the development of 
language skills. Thus, the development of language skills enables a 
learner to acquire skills of communication through everyday 
classroom interaction. In this table too, we see how the majority of 
the respondents answered in the affirmative stating that literature 
helps in the acquisition of skills of communication. 
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Question 19- Literature enriches by providing varied samples 
of different representative of reading. 
Table-7.19 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree ^ 
Respondents 
6 
20 
0 
0 
0 
Percentage 
23.07% 
76.92% 
0% 
0% 
0% 
Analysis and interpretation 
All the respondents answered in the affirmative with regard to 
the question as to whether literature enriched the learner's language 
skills by providing varied samples of different representative 
reading. The importance of reading in the classroom is highlighted 
through the responses provided. 
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Question 20- Prose pieces lielp in developing study tiabits. 
Table-7.20 
Category 
A 
B 
C 
D 
E 
Option 
Strongly agree 
Agree 
No opinion 
Disagree 
Strongly disagree 
Respondents 
2 
22 
0 
2 
0 
Percentage 
7.69% 
84.61% 
0% 
7.69% 
0% 
Analysis and interpretation 
Only two respondents responded in disagreement whereas the 
rest of the respondent agreed that prose pieces helped in the 
development of studying habits. The use of interesting texts would 
encourage and enliven the learners' to pay more attention to their 
text. This would lead to developing the study habits of the learners. 
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4.9 Conclusion 
4.9.1 Analysis of student's response 
An analysis of the three groups [arts, science and commerce) of 
girls and three groups of (arts, science and commerce) of boys shows 
a significant trend. The contribution of vocabulary and grammar 
towards literature shows the trend towards strong agreement in all 
the three groups. The percentage shows a stronger trend in accepting 
vocabulary aid in understanding literature in both the groups. 
Although, the influence of grammar in literature has also been 
endorsed strongly by both boys and girls, the response has been 
more among the girls is compared to the boys. Among the girls the 
science section was the highest while arts sections was the lowest 
(66%). 
In question 3 regarding how far literature broadens 
imagination, it is the boys from science section who have rated it 
highest (94%), followed by girls science (92%) the lowest is in boys 
arts which is (67%). The highest percentage of disagreement is in 
girls' commerce groups which is (16%). 
In Question 4 which seek to ask how the use of literature helps 
in the mastery of language. The highest percentage is in case of girls 
science (82%), followed by boys art (76%) and science section 
(76%). The highest disagreement is (24%) in case of girls commerce. 
The nest question of how literature helps in understanding the 
structure of sentences has again been rated as 'strongly agree' from 
both the groups with the highest (82%) in girls' commerce. The 
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highest percentage is (20%) in girls science. The lowest score was in 
boys' commerce and boys science which was (4%). The next question 
dealt with how literature helped learners in being more creative the 
highest score was [84%] in girls art while for the boys it was (80%). 
12% among girls science showed disagreement which was the 
highest in the disagreement category. 
Question 7 was how far literature helped a learner in being 
critical. The highest was (70%) in case of girls science and (56%) in 
case of girls commerce. The highest percentage of disagreement was 
among the girls commerce group which was (34%). 
The next question dealing with the relationship between 
literature and language skills the highest number of total agreement 
was among boys science (84%). Question 9 was how far literature 
helped in improving cultural familiarity and the total agreement in 
boys science was (86%) and the lowest score was also among boys 
science which was (4%). 
Question 10 was divided into four sections (Listening, 
Speaking, Reading and Writing). Among the respondents the largest 
category that opted for listening as being closely related to literature 
was boys' commerce at (84%) and the lowest was boys science at 
(8%). In the next category of speaking, the highest was boys arts 
(88%) and the lowest was the boys science at (2%). In reading, the 
scores were above ninety for all the groups except boys commerce at 
(82%). In writing, the highest was (90%) among girls arts. 
Question 11 was how far poetry enhanced language learning 
and the scores showed the minimum variation among most of the 
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groups. The area with the maximum variation was boys science at 
(76%) and lowest at [8%]. In question 12 a similar kind was trend 
was observed. The question was regarding how reading aloud helped 
in language and the variation was minimum. The highest was (58%) 
among boys science and the lowest was [26%) which was again in 
boys science. There was a near total agreement in the next questions 
concerning how far imagery helped in a poem. 
Question 14 sought to view the unusual word combination and 
its effect on poetry and the highest was among girls science as [80%) 
and lowest among girls commerce at (12%). 
Question 15 was concerned with the role of rhymes and 
rhythm in poetry. It saw the highest among girls science (78%) and 
lowest among boys arts (10%) and also boys science (10%). The 
following question on how prose piece provided practice in reading 
skills. The highest was among girls science (90%) and the lowest 
score was also among the same group at (2%). 
Question 17 attempted to elicit the relationships between 
prose and writing and the highest score was among girls arts at 
(86%) and the lowest was in the same question at (8%). The next 
question was whether reading prose helped in organization of a text 
and the highest where the highest was among girls science at (86%) 
and lowest was in the same group at (2%). 
Question 19 dealt with how prose helped in identifying the 
central and supporting ideas. (94%) among the boys science group 
agreed to this along with a high range among other. The last question 
was how prose piece helped in developing study habits where the 
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highest was among boys science at (86%) and lowest at (4%) in the 
same group. 
4.9.2 Analysis of teacher's response 
The following are some of the agreements and disagreements. 
The maximum number of disagreement was (12) and (2) who 
disagreed strongly. In question 15 which questioned whether the 
using poetry in the language classroom leads to native like 
pronunciation. The disagreement suggests that the teachers do not 
agree with notion of using poetry leads to native like pronunciation. 
In question number 18 which questioned how far the study of 
literature helps in improving skills, 4 teachers disagreed with regard 
to listening skills and 2 showed strongly disagreement. 2 teachers 
disagreed on speaking skills. As far as writing and reading skills are 
concerned they were unanimous in their view regarding its 
usefulness. This response towards the importance to reading & 
writing suggests the priority which is given to these skills in 
comparison to the other skills. The comprehension exercises 
similarly give more importance to these skills than to listening skills. 
In question 10, which makes the statement that literature is 
performance in words two teachers showed their disagreement and 
another two disagreed strongly. A single disagreement is seen in 
question 3 states that literature develops the linguistic ability of the 
learner. Another disagreement is seen in question 5 which states that 
a linguistic approach to literature leads to systematic language 
teaching. In this question 2 teachers disagreed whereas, the rest 
agreed to this. In the last question no. 20, regarding the aims of 
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reading literature two teachers showed disagreement whereas the 
rest showed agreement. 
The major disagreements are seen in question no. 15 and 18 
which rules out the importance of poetry for native like 
pronunciation and the other which disagrees with improvement of 
listening skills. 
The agreement scale on the various questions shows certain 
differences. The biggest majority which agreed to certain questions 
was in Question 6 (92.3%) which stated that literature developed 
open mindedness and broaden imagination. The other question to 
which a large number of teachers agreed to [92.3%) was the need to 
recognize conventions in a literary work. Some other strong 
agreements were seen in question 2 [76.92%] which was related to 
how literature provided motivation for learners, question no. 19 
[76.92%) stated that literature enriched the learners language skills 
by providing various samples. This was followed by yet another 
positive response [69.23%) of teachers who agreed that literature 
increases cultural familiarity. Other questions which asked a similar 
response was question number 19 in which 69.23% of teachers 
strongly agreed to how the importance of literature leads to a 
reorganization of conventions in a literary work. The responses 
indicate the usefulness of using literature in the language classroom. 
Using vdiYioviS genres as models in literature leads to a better 
understanding of the convenience in that particular genre. It is 
indicative of the way the text is structured. The acquisition of cultural 
familiarity further has an important role to play in text 
understanding. However in case of mismatch more inputs need to be 
190 
provided by the teacher to fill up the gap between the unfamiliar text 
and the reader's background. 
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CONCLUSION AND SUGGESTIONS 
5.1 Introduction 
The present study, arising out of theoretical and practical 
analysis is an attempt to study the use of literature in the language 
classroom at Aligarh Muslim University [AMU). The use of literature 
in the language classroom has already been pointed out in the 
preceding chapters. The explanations put forth are an explanation of 
the existing situation. 
In this chapter, a brief overview of the present study is provided 
and findings of the analysis are reported. Finally, a few suggestions 
are made for changes in the teaching method for teaching literature 
in the language classroom. 
5.2 A Review of the Present Study 
The present study is divided into four chapters. Chapter one 
introduced the study and provided a brief history on English 
Language Teaching in India. In this chapter, a discussion of the 
present scenario with reference to the language versus literature 
debate had been made along with the exploration of possible meeting 
grounds between language and literature. It also explored the use of 
literature in the language classroom. Chapter two provided the 
theoretical background relevant to the study. This chapter also 
delved into the historical aspect of English language teaching. 
Chapter three attempted to define literature and language, the 
relationship between them, and the role of literature in the language 
classroom. It also viewed the historic separation between the study 
of language and the study of literature, which eventually lead to the 
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use of literary texts in the language classroom. Chapter four explored 
the findings of a survey of the use of literature in language teaching in 
schools and higher education institutions in Aligarh Muslim 
University. 
5.3 Limitations of the study 
The present study has certain limitations that need to be taken 
into account. Certainly, a limitation of this study includes external 
validity, or the generalizability of the study to other contexts, since it 
was conducted in just one university. Another factor that limits the 
generalizability of this study is the number of response from the 
t> 
learners and teachers. Total of about 300 students and 26 teachers 
responded and so it is not necessarily a representative of all groups 
of teacher and learners in Aligarh Muslim University. 
5.4 Findings of the Analysis 
It is found that the present modification of the present method 
in the teaching of literature in the language classrooms in AMU is not 
in proportion to the target need of the learners. While planning these 
objectives, the aims, aspirations and future educational and 
employment needs of the students do not seem to have been taken 
into consideration. They neither help teachers and learners nor do 
they provide any criteria against which a learner's achievement could 
be judged. The present objectives are formulated without a 
corresponding change in terms of suitable teaching materials and 
methods. This makes the entire teaching and learning process 
somewhat superficial. Thus a language skill based curriculum is the 
need of the hour. 
193 
5.5 Opinions of the Learners' and the Teachers' 
The opinions of the students and teachers at the undergraduate 
level language classroom of Aligarh Muslim University were collected 
through a set of questionnaires and the data interpreted in chapter 
four. The following conclusions have been formulated from the 
analysis of the opinion collected: 
1. Most of the respondents felt the need for some improvements 
or changes to be made in the syllabus or the teaching methods. 
2. The learners further expressed their views that the text should 
be more practical and language skills based. For instance, most 
of the students agreed that literature helps in improving one's 
vocabulary. 
3. The use of literature in the language classroom was seen as 
providing a chance for the learners to discover a rich variety of 
lexical, grammatical, and syntactic elements in a more 
interesting way than in a textbook. 
4. The students felt that the introduction of literary text in the 
language classroom helps improve critical thinking, and makes 
them more creative. 
5.6 Summary of Findings 
The result shows a favourable trend towards the use of 
literature in the language classroom. The questions were aimed at 
eliciting the response regarding their opinions about the justification 
and use of prose, poetry and drama in the language classroom. The 
questions were aimed at the main skills and the sub skills and their 
relevance to language development. The three sections of girls and 
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the three sections of boys showed a favourable trend in most of the 
answers. 
r 
Certainly, the rule of literature has been emphasised all 
throughout by both out despondence and teachers. Quite 
consistently, as they feel that literature contributes towards 
vocabulary building, improving of grammar, broadening of 
imagination and developing a command or mastery of language. 
However, there is a one interesting in emerges from analysis is with 
regard to the way the rule of literature has been looked at for 
improving grammar. Notwithstanding the general perception that the 
emphasis on grammar gets marginalized if language teaching is 
taught through literature, this study has in a way demythified this 
perception. The analysis convincingly demonstrates that grammar 
learning does take place through the use of literature as well. 
There seems to be some disagreement in a few questions. In 
question 7 which states that literature helps in critical language skills 
scoring rate is not very favourable. In fact among girls commerce 
group the disagreement is as high as [34%) followed boys commerce 
in which it is (22%). The other question which shows signs of 
differences is question 12. The response to how far reading a poem 
aloud helps in language was a mixed one. The respondents' views in 
both the agreement/disagreement category was quite close. 
In fact, low response for question 12 suggests that there is 
something wrong with the existing classroom practices with regard 
to teaching poetry. Although teaching of poetry has its strong 
relevance, the traditional approach to teaching of poetry fails to 
generate enthusiasm among students. Perhaps because it lacks oral 
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drills, etc. which are important in generating and sustaining 
enthusiasm among learners. One consequence arising out of this is 
the unfamiliarity with rhyme and rhythm among the learners. 
This trend shows that the respondents were divided in their 
opinions on issue of the advantages of reading a poem aloud. In 
question 10, among the four skills the most closely related to 
literature were reading according the respondents. Among the six 
groups the percentage was over [90%]. This was followed by writing, 
speaking and finally listening. Reading and writing were considered 
the skills most closely related to literature. A tendency has been seen 
to underestimate the spoken skills in relation to literature. The 
reason may be that this skill may have been neglected in the 
classroom teaching. The neglect may account for overlooking the 
importance of phonics, spoken drills and emphasis on rhyme and 
rhythm in poetry. This also accounts for the response in question 11 
which dealt with how poetry enhanced language learning. A mixed 
reaction was seen in the case of girls commerce and boys arts group. 
The trend shows this mixed response towards poetry but not 
towards prose. The last five questions in the questionnaire were 
related to prose and the response was more positive there. The 
importance of teaching prose in literature seemed to be more 
obvious to the learners than that of poetry. Another area which needs 
attention is the relationship of literature with the relevance of 
culture. In question 9 which sought the culture in literature to be 
highlighted in language classroom response towards cultural 
familiarity there was a considerable difference of opinion. 
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5.7 Approaches and Suggestions 
After consideration of the above approaches and suggestions as 
to the use of Hterature in the teaching of literature, I will attempt in 
this section to outline what constitutes good pedagogic practice. In 
essence, the approach to be used is a blend of Carter and Long's 
[1991] personal growth model and Tudor's learner-centered 
approach (Tudor, 1996). The overall philosophy of this pedagogic 
approach can be summarized as follows: 
• The use of literary texts in the language classroom should appeal 
to the students' interests, concerns and age; only then do they 
have the potential to bring motivation in the language classroom 
and install in the students a love for reading literature which 
goes on beyond classroom; 
• The teaching of literature in the language classroom should aim 
to elicit the students' responses to the text, and to guide them to 
a personal discovery thus, bringing in them the pleasure and 
enjoyment which comes from making the text their own. 
• The use of literary texts should be approached as a resource and 
not for study not only for the students' language and literary 
enrichment but as a motivating and a fruitful opportunity for 
their education and their personal growth. 
• Literature in the language classroom should be explored in the 
light of a learner-centered pedagogy and as such is meant 
teaching which is centered on the students' communicative 
needs, goals, aspirations, learning preferences. 
• A new role and responsibility for the teacher is established. The 
teacher is not anymore the unquestionable 'authority' in the 
language classroom. He becomes an enabler and a coordinator in 
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the language process who 'reads' both the diversity of the needs 
of the students and the variables of the context they work in so 
as to adopt a broad range of pedagogical and course planning 
options. 
• As to the implementation of this approach in the language 
classroom this is attained through a language -based classroom 
practice where literary texts are explored as a resource for 
literary and linguistic development and serve to the students' 
personal growth. 
• The exploration of texts comes closer to the students' personal 
experience and to what relates to their life through teaching 
techniques and practices divided into pre-reading, while-reading 
and after-reading activities. Prediction activities, jigsaw reading 
and listening, matching activities with beginnings and endings of 
texts, gap-filling exercises, listening comprehension and oral 
presentation that lead to debates of issues, creative writing and 
group projects are some among others. 
However, it has to be pointed out that these language-based 
activities should seek ways to leave considerable space for the 
students' self-expression and to encourage critical thinking so as to 
foster critical awareness and to enhance their political and social 
consciousness. This new perspective on the teaching of literature in 
the language classroom which aims to develop skills in critical and 
creative thinking contributes to the students' personal growth and 
fosters their autonomy first as language learners and then as 
individuals. 
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the Medium of Instruction (New Delhi; U.G.C. 1965) PP. 9&10. 
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6. Report of the Review Committee on English (U.G.C. 1965) PP. 
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7. The study of English in India (Ministry of Education, 
Government of India 1967) PP 33-34. 
Appendix-2 
Questionnaire for Students 
USE OF LITERATURE IN THE LANGUAGE CLASS ROOM 
Name: 
Subject: 
Date: 
No. of Languages Known 
Section: _ _ ^ 
1. Does Literature help in improving vocabulary? 
[a) Strongly agree 
[b) Agree 
[c) No Opinion 
[d) Disagree 
[e) Strongly disagree 
2. Literature helps in improving grammar. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
3. Do you agree that literature broadens imagination? 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
[e) Strongly disagree 
4. Use of Literature helps in mastery of language. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
5. Literature helps in understanding the structure of sentences. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
6. Using literature helps the learner to be creative. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
7. Using literature helps the learner to be critical. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
8. There is some relationship between literature and language skills, 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
9. Literature helps in improving cultural familiarity. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
10. Of the following skills which one seems closely related to literature 
(Indicate in order of preference). 
Listening 
Speaking 
Reading 
Writing 
Strongly 
Agree 
Agree No 
opinion 
Disagree Strongly 
disagree 
11. Poetry enhances language learning. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
12. Reading a poem aloud helps in language learning. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
13. Visual imagery in a poem helps in understanding a poem. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
14. Unusual word combination create special poetic effect. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
15. The rhyme and rhythm helps in understanding the poem. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
16. Prose pieces provide a systematic practice in reading skills. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
17. Prose pieces provide training in writing skills, 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
18. Reading prose helps in understanding the organization of a text. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
19. Prose helps in identifying the central idea/ main point and supporting, 
details 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
20. Prose pieces help in developing study habits. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
Appendix-3 
Questionnaire for Teachers 
USE OF LITERATURE IN THE LANGUAGE CLASS ROOM 
Name: 
Subject: 
Date: 
No. of Languages Known 
Section: 
1. Using literary text can be helpful in studying English language. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
2. Literature provides motivation for students. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
3. Literature develops the linguistic ability of the learner. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
[d) Disagree 
(e) Strongly disagree 
4. There exists correlation between literature and language. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
5 A linguistic approach to teaching literature leads to systematic language 
teaching. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
6 - Literature develops open mindedness and broadens imagination. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
7-Teaching literature increases cultural familiarity. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
8 Literature leads to cultural enrichment and personal involvement. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
9 Literature leads to knowledge of how to recognize the convention in a literary 
piece. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
10 Do you agree with statement that literature is performance in words. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
11 The study of literature helps the learner to their language skills. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
12 Learners are exposed to varied structure of sentences through literature. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
13 Study of literature helps in the understanding of word structure. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
14 Studying literature enhances understanding of lexical items and 
recognizing ambiguity, connotation and denotation. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
15 Using poetry in the language classroom leads to native like pronunciation. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
16 Learners need to recognize the conventions in the literary work. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
17 -Literature helps in the acquisition of skills of communication. 
(a) Strongly agree 
(b) Agree 
(c) No Opinion 
(d) Disagree 
(e) Strongly disagree 
18- Of the following skills which one seems closely related to literature (Indicate 
in order of preference). 
Listening 
Speaking 
Reading 
Writing 
Strongly 
Agree 
Agree No 
opinion 
Disagree Strongly 
disagree 
19-Literature enriches by providing varied samples of different representative 
reading. 
(a) Strongly agree 
(b) Agree 
(c) No opinion 
(d) Disagree 
(e) Strongly disagree 
20-The aim should be to provide learners with attitudes and abilities relevant 
to reading a literary text. 
(a) Strongly agree 
(b) Agree 
(c) No opinion 
(d) Disagree 
(e) Strongly disagree 
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